beach.prace.vic.edu.au
"English at the Beach"


7 ) Feedback from users

This chapter focuses on the feedback gained from users of the site, "English at the Beach", following the outline of questions and methods for investigation set out in chapter four. 

"How does the web site, 'English at the Beach' meet the needs of teachers and adult learners of English language and literacy? Specifically how do teachers and learners rate aspects of the site which can indicate quality English language learning materials?"

For an overall visual impression of the complexity of issues and ingredients, Figure 7.1a presents a mind-map of the whole process.
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Figure 7.1.a) Feedback from the Beach websites

Figure 7.1a introduces the range of issues concerning, and sources of feedback. Respondents included not only humans, but also "Daemons", also known as Robots or Spiders
. Data arrived from multiple sources, including web-based questionnaires, email exchanges, and bulletin boards or guestbooks. 

As well as common issues such as rate of return, ethical considerations, and strategies for analysis, this chapter considers the complexity of language in the feedback forms, and whether the language was comprehensible to all respondents. 

7.1 ) Instruments and Sample

This section examines the extent and range of instruments used for the study, as well as the size and make-up of the sample and population of responses. 

7.1a ) Range of feedback forms and questionnaires for the project

Formal feedback responses came largely from survey questionnaires embedded in the web sites
. In total, across the site as it inhabited two different web servers, there were ten separate feedback forms or questionnaires, focussing on: 

	1)
	the entire site, at Vicnet (separate version for teachers and students);

	2)
	the entire site, at Alba (separate version for teachers and students);

	3-7)
	each modular presentation, at Alba, comprising: Signs and Safety, "The Aussie Cozzie", Dangerous Creatures, Byron Bay, and First Aid; as well as

	8-10)
	three additional forms at Alba: 'bug on the beach', 'teachers interested in interview', and 'ideas for other topics'. 


Some of these forms were intended to gather general feedback, others more specific. The "bug on the beach" form for example, was designed to discover any features of the site which were broken or not working as expected
. 

7.1b ) Overall range of responses and populations

Over the years of the site's existence and migration, we received 187 responses via electronic means. Table 7.1a shows the overall populations of Teachers, Students, and Other Respondents, which were examined and further categorised; this is the initial, "unconstrained" range of responses.  

Table 7.1.a) Overall Initial Response Sample and Populations.

	Population
	Type of feedback
	Number of responses
	% of total

	Teachers
	Formal feedback via site evaluation forms at Vicnet
	8
	4.3%

	
	Formal feedback via site evaluation forms at Alba
	7
	3.7%

	
	Formal feedback via email 
	5
	2.7%

	
	Informal feedback via bulletin board / guestbook
	3
	1.6%

	
	Informal feedback via email
	23
	12.3%

	
	Total responses from teachers giving feedback via electronic means
	46
	24.6%

	Students
	Entire site evaluation forms at Vicnet
	7
	3.7%

	
	Entire site evaluation forms at Alba, eighteen and over
	6
	3.2%

	
	Entire site evaluation forms (Alba), under eighteen
	1
	0.5%

	
	Module-based questionnaires at Alba site, eighteen and over
	57
	30.5%

	
	Module-based questionnaires at Alba site, empty and 'comment-only' responses
	4
	2.1%

	
	Module-based questionnaires at Alba site, under eighteen
	21
	11.2%

	
	Total number of documented responses from students 
	96
	51.3%

	Other: 
	Via module-based questionnaires at Alba. 
	4
	2.1%

	
	Some exploratory spammers.
	11
	5.9%

	
	"Bug on the beach" (includes five empty responses)
	12
	6.4%

	
	"Other topic ideas" (includes two empty responses)
	18
	9.6%

	
	Total assorted responses from people identifying as "other"
	45
	24.1%

	Total
	Entire range of formal and informal feedback, via web-based forms and email
	187
	100.0%


These responses were sorted into groups of teachers (25%), students (51%) and other respondents (24%). Overall, more students than teachers responded, as students made up more than half of the respondent sample. Several respondents identifying as 'other' gave legitimate and useful responses. 31% of our initial sample comes from students aged eighteen or over, who completed module-based questionnaires via the Alba server. 

Readers will note that Table 7.1a refers to some respondents under the age of eighteen; I will provide more detail within the topic of ethical boundaries, in the next section which explains the constraints placed on this initial view of the sample (7.1c). 

Teachers gave more response via email than via web-based survey forms, responding either to announcements via collegiate network mailing lists, or to direct requests, while students responded more to feedback contained within web pages. 

The 'bug on the beach' form was designed to inform the production team of technical or textual errors on the site. We also sought feedback on 'other topic ideas', in the hope that one day we would have energy or resources to produce more modules, aiming to find out what users would like to read or learn. Table 7.1b shows the different sources of response, from the site as it resided on two separate web servers, and via email messaging. 

Table 7.1.b) Responses from each server or via email.

	Source/ channel for response
	Total responses
	% of total
	% of survey forms

	Survey forms, Alba
	141
	75.4%
	90.4%

	Survey forms, Vicnet
	15
	8.0%
	9.6%

	Total survey forms
	156
	83.4%
	

	Teachers, Bulletin board, Vicnet
	3
	1.6%
	

	Email 
	28
	15.0%
	

	Total responses
	187
	100.0%
	


One important feature of the migration process, first explained in chapter five (5.3b), was the "code-related" difference between the two sites. Whereas, on the Vicnet site, we were dependent on a single web-based form for the entire site; on the Alba site, we were able to build customised questionnaire survey forms deep into the structure of each module. 

The response to surveys was much larger on the Alba site than on the Vicnet site, following the decision to collect feedback from each individual module, and to build questionnaires more closely into the module structures. 

Table 7.1b shows that this 'modular approach', to evaluation by questionnaire, was a much more successful way to gather feedback data. Figure 7.1a shows how a link to the survey questionnaire is 'built in' to the navigation menu for a module, signalled by the text "Tell us what you think". In this way, the questionnaire is positioned as one of the 'learning activities'. 
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Figure 7.1.a) Screen shot of sample navigation menu, The Aussie Cozzie, Alba. 

Eighty-five percent of our data came from survey questionnaires, and over ninety percent of this survey-produced data came from the site on the Alba server. So, redesigning the site was successful from the perspective of gathering feedback
.

In order to look at the teacher sample in more detail, I investigated the make-up of this part of the response population. Table 7.1c provides greater detail, showing more exactly which forms attracted teacher responses.

Table 7.1.c) Teachers' responses within the sample population.

	Type of feedback
	Site
	Means of transmission
	Number
	Proportion of total

	Formal
	Vicnet
	Whole site evaluation forms 
	8
	17.4%

	Formal
	Alba
	Modular evaluation forms 
	1
	2.2%

	
	Alba 
	Whole site evaluation forms
	3
	6.5%

	Informal 
	Vicnet
	Via bulletin board
	3
	6.5%

	
	Alba 
	'Teacher interested in beach interview'
	2
	4.3%

	
	Alba 
	'Bug on the beach'
	1
	2.2%

	Formal
	Alba
	Email responses to direct query about teaching strategies
	5
	10.9%

	Informal
	Both
	Email responses, to general announcements over public collegiate network mailing list, and personal communications
	23
	50.0%

	Totals
	
	
	46
	100.0%


Feedback from teachers was more likely to be informal, to come via emails to, or via discussions with the production team, and to focus on the entire site. 

Many valuable hints and comments came informally via email, from teachers of language and literacy around the world (over sixty percent of teacher responses came via email). However, we did not include invitations to participate in the research, with these major announcements, so half of the teacher response remains undocumented for the purpose of the formal research
. 

7.1c ) Limiting the sample

Unfortunately, not all the data is suitable for analysis within the framework of the project. Within the initial sample shown in Table 7.1a, there are several respondents who identified as under eighteen. Approval for the study required exclusion of responses from people aged under eighteen, because parental or guardian support could not be guaranteed. Table 7.1d shows the numbers of responses from students identifying as under eighteen, as a proportion of the larger sample populations.

Table 7.1.d) Proportion of Respondents Identifying as Under Eighteen

	Under eighteens (22) as: 
	Fraction
	Percentage

	Percentage of whole population (187)
	22/187
	11.8%

	Percentage of student population (96)
	22/96
	22.9%


Table 7.1d shows that 12% of the total respondent population identified as under eighteen, also amounting to nearly 23% of the student responses. The number of responses is included in this initial examination of the respondent population, however the content of these responses is not examined, as agreed for this project. 

Additionally, not all the data coming from survey forms was useful. Occasionally people would hit the send button, without completing the form. Some of these respondents filled in their name, and no other information. 

Other responses were offensive or destructive, from people who deciphered the technology within our survey forms, and flooded my inbox (the spammers). A small number of spam messages are included in the overall initial sample (Table 7.1a), as they were the initial messages, sent by humans who were technically deciphering our feedback system. Once these humans discovered its workings, I received many more spam messages by automated means, such as 'daemons' or 'BotNets'. 

After March '06, I received over one thousand spam messages via the questionnaires at Alba. These were not included in the sample figures, as they were clearly delivered by automated means, perhaps by huge collections of remotely operated machines known as 'BotNets' (previously mentioned in 6.3b).

Around fifteen percent of the responses outlined in Table 7.1a were empty or useless forms of some kind. Table 7.1d shows a further break-down of these responses.

Table 7.1.e) Empty or useless responses coming from feedback forms

	Source (all Alba)
	Number
	Percentage of useless responses (23)
	Percentage of total survey-form-produced responses (156)

	Empty: Modular questionnaires
	3
	13.0%
	1.9%

	Empty: Entire site
	2
	8.7%
	1.3%

	Empty: Bug on the beach
	5
	21.7%
	3.2%

	Empty: Other topics
	2
	8.7%
	1.3%

	Useless: Spammers (via various forms)
	11
	47.8%
	7.1%

	Total
	23
	100.0%
	14.7%


Given how easy it is for a novice web user to submit an empty online form without realising, the 'empty' figures in Table 7.1c are reasonably low
. Spammers take up nearly half of these discarded responses.

So, several kinds of response were excluded from further examination. Table 7.1e outlines the summary of these excluded responses.

Table 7.1.f) Excluded responses.

	Type of response
	Number
	Percentage of entire range of responses (A=187)

	People under eighteen
	22
	11.8%

	Empty or useless responses
	23
	12.3%

	Informal teachers
	23
	12.3%

	Total 
	68
	36.4%


After excluding the underage respondents, empty responses, and informal email responses, I discovered that the overall population is not as large as I thought. In fact less than 65% of the total was available for further analysis. Table 7.1f displays the reconfigured sample population.

Table 7.1.g) Reconfigured sample population, after excluding a range of responses.

	Population
	Type of feedback
	Number of responses
	% of total

	Teachers
	Formal feedback via site evaluation forms at Vicnet
	8
	6.8%

	
	Formal feedback via site evaluation forms at Alba
	7
	5.9%

	
	Informal feedback via bulletin board / guestbook
	3
	2.5%

	
	Formal feedback via email 
	5
	4.2%

	
	Total responses from teachers giving feedback via electronic means
	20
	16.9%

	Students
	Entire site evaluation forms at Vicnet
	7
	5.9%

	
	Entire site evaluation forms at Alba, eighteen and over
	4
	3.4%

	
	Module-based questionnaires at Alba site, eighteen and over
	57
	48.3%

	
	Total number of documented responses from students 
	70
	57.6%

	Other: 
	Via module-based questionnaires at Alba. 
	4
	3.4%

	
	'Bug on the beach'
	7
	5.9%

	
	'Other topic ideas'
	16
	13.6%

	
	Total assorted responses from people identifying as "other"
	27
	22.9%

	Total
	Entire range of formal and informal feedback, via web-based forms and email
	118
	100.0%


Only 118 of the original 187 responses could be incuded as an examinable sample, or 63%. Examining the reduced sample shows that documented responses from students make up nearly three-fifths of the population, while responses from teachers now amount to only seventeen percent, which is six percent lower than from respondents identifying as 'other'. Nearly half of our permissible sample comes from students responding to module-based questionnaires on the Alba server, beach.prace.vic.edu.au, after the site migration of August '03. 

7.2 ) Feedback from the "Entire Sites": Vicnet and Alba

This feedback came partly in questionnaire responses focussing on the entire site, from both teachers and students, and partly in informal email responses from teachers who had browsed the site. 

7.2a ) Response to the Entire Vicnet Site

In all, there were fifteen responses via feedback forms on the Vicnet site, a smaller sample than from the Alba version. Responses were close to evenly divided between students and teachers. 

Four of the seven students who responded to these surveys selected the same response for every item in the questionnaire. This was one reason behind our redesign of the survey questionnaires, as outlined in chapter four. Table 7.2a outlines the improvements that were suggested for the site. Comments are included verbatim, so any non-standard forms of grammar or spelling are intentionally reproduced within the Table; I will not include "(sic)" after each non-standard form. 

Table 7.2.a) Suggested Improvements from Students and Teachers, Vicnet-based survey for 'entire site' (verbatim comments). 

	Suggested Improvements from Students
	Focus and function
	Keywords
	Comment

	1)
I love your website which to be found any questions about lifesaving.
	Appreciation, 

Description of site
	love
	Encouraging feedback. Meaning unclear because of language difficulty. 

	2)
Pictures of the surf and of beaches
	Request for imagery
	pictures
	Great suggestion, thank you. 

	3)
Please adding audio materials for listening
	Request for audio
	audio 

listening
	Several years later, we are still trialling audio, with the hope of implementing it somehow. 

	4)
Grammar, listening, writing skills
	Request for language-learning activities
	grammar 

listening 

writing
	We have some grammar, but listening and writing are notably absent from the list of activities.

	5)
Have a spell chicket so we can shick our spelling of woads 
	Request for spell checker, with reasoning
	spell checker
	Good suggestion, and this may be more possible in a web-based environment, than when we started. 

	Suggested Improvements from Teachers
	
	
	

	1)
The Hangman game could be a bit more jazzy and there is little explanation to help the first time user. (Although the kids will probably figure it out before I did.)
	Request for improved graphic appearance or functionality, and improved Help file

Aside re comparative skill levels of teacher and students
	hangman game 

more jazzy

little explanation

the first time user

the kids 

figure it out
	A fair and valid point. Our version of hangman, for the vocabulary section, was not adequate to be included in the site migration, yet has not been replaced with anything superior. Interesting to note the teacher's self-deprecating aside, that the students were likely to be more capable at problem-solving the web features. 

	2)
The major weakness from my point of view as a teacher who might assign students to view these pages is that the vocabulary section doesn't have a learning component other than the list of words. How about some images which appear when you roll over or click on a word. The pages go straight to the practice. This is the component which brings down my rating to average while the other aspects would be considered good.
	Evaluation, 

Description of own context, 

Description of site,

Suggestion, technical,

Description of site,

Connection with own rating schema


	weakness

doesn’t' have learning component

images roll over

brings down my rating
	This remains a valid criticism, even more so than when the site was first set up, as the vocabulary section remains un-migrated. 

	3)
Check the spelling! I have 17" monitor and some exercises don't fit on the screen. I think it's confusing that new browser windows open so often.
	Exhortation to proof-read, 

Description of own context,

Description of experience,

Expression of confusion, 

Description of experience
	check spelling

don't fit the screen

confusing

new browser windows


	This criticism was difficult to understand. 

"Check the spelling" is not helpful for a site with forty-something pages. Much more appreciated would have been a precise location for a particular spelling error. We remain mildly convinced that spelling errors were largely non-existent. 

We also designed the site to fit into a range of screens, large and small; so here we need more information about which operating system and browser the respondent is using. 

On top of this, the site was designed to have no new browser windows opening. 

	4)
Good use of Hot Potatoes. I wonder though if the exercise formats central to that program don't in some ways constrain other potential activities? Perhaps I haven't looked closely enough, but I couldn't see much opportunity for students to compose texts of their own. Is there some section for limited (albeit 'guided') research of their own? 

Good idea using List.bot presumably as a means for starting up a student/teacher discussion list (how you going to get around the 10 member limitation?) Excellent fun stuff though. 

Gee, pity the page turners aren't going to be webbased? :-( Why not give people a freebie as an incentive to buy the print based copies?
	Appreciation, 

Reflection, 

Evaluation, 

Suggestion (expressed as inquiry), 

Appreciation, 

Challenge-related inquiry

Expression of disappointment, 

Suggestion (again in query form)
	good use

exercise formats constrain

couldn't see much opportunity

good idea 

excellent fun stuff


	Encouraging feedback, which is also thoughtful, in its examination of the pedagogy behind the design. A very valid point, that using Hot Potatoes to create web-based activities is not the same as creating activities that encourage student writing or research. 

List.bot was an attempt to introduce a mailing list for students and teachers, which never really took hold. 

Since this time, the Material Galz (authors of PageTurners) have created a web-based, audio-enabled version of one of their stories, "Snakes Alive!"


	5)
I am involved in a Learnscope project, and am new to online learning. I haven't explored your web in great depth, but I have a very positive first impression. I like the visual layout,the learning materials, the games, the feedback session. Your site cheered me up, made me laugh, made me want to explore further! Well done! 

I am hoping to brighten up some online materials that TAFE Tas has brought from SA, and to write one of my own on Study Skills for all our students. Your module has given me inspiration! congrats. xxxxxx. 

By the way, I got a bit stuck in your crossword page, could you put in a 'Home' button? x.
	Description of own context, 

Explanation of experience, 

Appreciative evaluation, 

Description of experience,

Expression of congratulations,

Expression of own goal, and more appreciation,

Description of experience on the site, and 

Request for feature.
	new to online learning

very positive first impression

cheered me up

made me laugh

given me inspiration

a bit stuck


	A very encouraging response from this teacher, and delightful delivery, from someone who understands the importance of giving praise before criticism. Web developers are human too. 



	6)
All of these sites that have illustrations have the same problem for technical topics - you need to be able to more closely examine the drawing
	Generalised evaluation of site, as part of a class, "these sites", 

Description of own un-met need.
	illustrations

more closely examine
	Not enough resolution for the illustrations in a web-based environment; it is true that images need to be 'optimised' to ensure high-speed access to the 

	7)
Here are some very good points in this website but as a teacher I have been told that I cannot use terms such as 'Christian name' and 'Surname' because it is offensive to some. Therefore I would like to see the offensive racist comment 'When Europeans first invaded Australia' removed from your web site. I am sure your point could be made just as simply by stating 'When Europenas first came to Australia'. Else you are walking on dangerous grounds. Thanks and I hope this feedback helps you.
	Appreciation of site

Description of own context, 

Explanation of prevailing ethic within own context, 

Expression of preference re site development, 

Assertion of alternative option, 


	very good points

offensive

racist

invaded

dangerous grounds

thanks 


	This person appears concerned about offending some people; but more concerned that he or she has "been told", and given reduced behaviour options, without perhaps fully understanding the situation.

Certainly has a different perspective from my own, in the debate around "Christian name" terminology; and also the one around "Settlement vs. Invasion". 

Perhaps this person was confused about the difference between the original British/ English invasion/ settlement, and the recent, post WW2 wave of European immigration. In which case, their evaluation would be justified 
.


An analysis of the social function contained within each feedback message, leads us to see that these functions are contained within five major classes: appreciation of the site, description of own context and goals, reflection and evaluation of the site, and suggestions. 

One of our corollary research questions was to discover whether there was any noticeable difference between the ways in which teachers and students described their experience and evaluation of the site. Within Table 7.2b, these social functions are organised in a different way, to show the distribution of function type, across the respondent population. Several function types have numbers in brackets after them, to indicate the number of times this type appears within the range of comments from the Vicnet questionnaire. 

Table 7.2.b) Focus and function of feedback in comments coming from Vicnet-based surveys. 

	Appreciation of the site
	Expres-sions (42)
	Teachers (7)
	Students (5)

	Appreciation of site, (x5)

Appreciative evaluation, Expression of congratulations,
	7
	6
	1

	Description of own experience of the site
	
	
	

	Expression of confusion, Expression of disappointment, 

Description of site (x3)

Description of experience on the site (x4)

Explanation of experience,
	10
	9
	1

	Description of own context, needs and goals
	
	
	

	Description of own context,  (x4)

Explanation of prevailing ethic within own context, 

Expression of own goal, Description of own un-met need.
	7
	7
	0

	Reflection and evaluation
	
	
	

	Reflection, 

Challenge-related inquiry,

Evaluation, (x2)

Generalised evaluation of site, as part of a class, "these sites", 

Aside re comparative skill levels of teacher and students,
	6
	6
	0

	Suggestions
	
	
	

	Assertion of alternative option, 

Expression of preference re site development, 

Exhortation to proof-read, 

Request for audio, Request for feature. Request for imagery, Request for improved graphic appearance or functionality, and improved Help file, Request for language-learning activities, Request for spell checker, with reasoning

Suggestion (expressed as inquiry) (x2), 

Suggestion (technical)
	12
	8
	4

	Total
	42
	36 
	6


Within the forty-two expressions of purpose or function contained within the language of the responses to our survey questionnaire on the Vicnet version of the site, seven of these were appreciative, (including the expression of congratulations, and the appreciative inquiry), which amounts to just over one-sixth (17%). 

Twelve of these expressions of purpose were suggestions or requests, amounting to twenty-nine percent of the field (29%). Requests and suggestions were for: more pictures (with greater detail), some listening activities (twice), grammar, a spell checker, guided research and writing (twice), more explanation for some activities, jazzier presentation, and a learning component for the vocabulary section. 

Although the numbers of teachers and students were almost evenly divided, teachers made most (86%) of the functional statements found within comments, in responses to the surveys at Vicnet. Teachers made over five functional statements each, while students averaged just over one statement each; which is to be expected for a site which invites learners of English as a second language. 

Teachers also made close to ninety percent (88%) of the comments which were either appreciative or descriptive of their experience of site. Students' responses were mostly contained to the function of suggestions (sixty-seven percent (67%) of student responses were suggestive in function). 

There are very clear differences in the ways that teachers and students gave feedback, following functional analysis of the language in comment sections of the responses to the surveys on the Vicnet site.

7.2b ) Feedback from the Alba site: entire site

Only three teachers provided feedback for the entire site, and only three of the six surveys submitted by students contained useful data. Six responses is a very small sample size. Nevertheless, teachers and students were asked to give their ratings for quality of Enjoyment, Stories and Exercises, Feedback, Appearance, Navigation, and Time taken for the pages to arrive.

While recording the response ratings, I also gave each rating a numerical value, to build a number which would represent the distribution of ratings. (Excellent=5, Very Good=4, etc.) These results are shown in Tables 7.2c and 7.2d below.

Table 7.2.c) Ratings given in responses from (three) teachers, for the entire site, Alba. 

	Teachers
	(Value)
	Enjoy
	Stories
	Exercises
	Feedback
	Appearance
	Navigation
	Time
	Total 
	Proportion 

	Excellent 
	5
	3
	3
	2
	2
	1
	2
	3
	16
	76.2%

	Very good
	4
	0
	0
	0
	1
	1
	0
	0
	2
	9.5%

	Good 
	3
	0
	0
	1
	0
	1
	0
	0
	2
	9.5%

	Average
	2
	0
	0
	0
	0
	0
	1
	0
	1
	4.8%

	Below average
	1
	0
	0
	0
	0
	0
	0
	0
	0
	0.0%

	Unstated
	0
	0
	0
	0
	0
	0
	0
	0
	0
	0.0%

	"Summed" Value
	
	15
	15
	13
	14
	12
	12
	15
	96
	100.0%


Teachers were very positive in their response, giving an excellent rating for three quarters of the overall responses. Appearance and navigation received lower ratings than the rest of the factors. 

Table 7.2.d) Ratings given in responses from (three) students, for the entire site, Alba.

	Students
	(Value)
	Enjoy
	Stories
	Exercises
	Feedback
	Appearance
	Navigation
	Time
	Total 
	Proportion 

	Excellent 
	5
	0
	1
	0
	0
	2
	1
	1
	5
	23.8%

	Very good
	4
	0
	1
	2
	1
	0
	1
	0
	5
	23.8%

	Good 
	3
	
	1
	0
	0
	0
	0
	1
	2
	9.5%

	Average
	2
	1
	0
	1
	2
	1
	1
	1
	7
	33.3%

	Below average
	1
	1
	0
	0
	0
	0
	0
	0
	1
	4.8%

	Unstated
	0
	1
	0
	0
	0
	0
	0
	0
	1
	4.8%

	"Summed" Value
	
	3
	12
	10
	8
	12
	11
	10
	66
	100.0%


Students however were less positive, and showed a broader distribution of rating in their responses, with "Average" showing the highest response for a third of the overall response. Figure 7.2a gives a clear visual impression of this difference in the simple totals for each rating across the whole spectrum. 
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Figure 7.2.a) Comparison of teacher and student responses, across all fields of rating, entire site, Alba. 

Tables 7.2c and 7.2d, with Figure 7.2a, show clearly that teachers were consistently more likely to give positive responses than were students. Enjoyment and quality of feedback were the areas where teachers and students showed most divergence, while appearance and navigation were areas where both groups showed a high positive response. 

Because of the small sample size, the comments received were equally valuable as the numbers from examining the response categories. 

Table 7.2.e) Comments received via the "Entire Site" questionnaire survey at Alba. 

	Comment
	Functional analysis
	Keywords
	Comment

	There is a link on the home page that indicates a link to a photo gallery of Byron Bay, however when you click on this link the first thing you notice is a Byron Bay heading, followed by text and a photo. No gallery. Looking around I eventually found ANOTHER link to the gallery, but it was positioned after a link to a map, which hadn't been mentioned on the homepage link. Confusing. If a link explicitly says what it's linking to then it should link directly to that thing. Hope this is clear.
	Detailed description of own experience on the site;

Evaluation of experience;

Expression of opinion about how a site should function. 
	link, home page

notice, looking around

confusing

should link directly
	Very useful to receive this kind of technical pointer. 

	i wasn't able to locate a listing of all the stories from your homepage.  Eg i was looking for the story on dangerous animals after seeing it previously but now the 'stories' page only comes up with 'aussie cossies'
	Detailed description of own experience on the site;
	wasn't able to locate

was looking for
	Again, a useful description of someone's experience. 

	More flash perhaps or better pictures? My students don't like the graphics.
	Suggestion; 

Expression of affective response. 
	more flash

better pictures

don't like
	

	More of the same! Some more adult themes perhaps.
	Encouraging suggestion;

Suggestion.  
	more

adult themes
	


Compared to the feedback we had from the Vicnet "entire site" questionnaires, there was much less feedback, and less encouragement, coming from the Alba "entire site" surveys. Perhaps because most of our feedback came through the module-based questionnaires on the Alba site. The next section focusses on responses from these surveys. 

7.3 ) Aggregated Data from Responses to the Modular Questionnaires on the Alba Site

This section firstly examines data emerging from all of the "module-based" questionnaires on the Alba Site. I will begin by examining the aggregated data at a simple level, before narrowing in for more detail, later in the chapter.  

7.3a ) Sample and most common responses

As mentioned earlier, surveys contained within modules on the Alba site comprised the largest sample data. Table 7.3a outlines the distribution of the sample amongst people identifying as Teachers, Students, or Other. 

Table 7.3.a) Sample for Respondents to Module-based Surveys, Alba.

	Population
	Number
	Percentage

	Teachers
	1
	1.6 %

	Students
	57
	91.9 %

	Other 
	4
	6.5 %

	Total
	62
	


From a total of sixty-two responses to modular questionnaires in the Alba site, nearly all were from people identifying as students (92%). Only one came from a teacher, while there were four respondents identifying as 'other'. 

Three empty responses were discarded, while one "comment-only" response was included in the overall figures in Table 7.2a, but not in this section. This sample does not include people identifying as under eighteen.

7.3b ) Which modules attracted most feedback?

I examined the sample, to find out which modules attracted the most feedback responses. This information is presented in Table 7.3b below. 

Table 7.3.b) Total number of responses per module, compared with percentage of total hits each module received at Alba during '05.

	Module: 
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Number of respondents

	Proportion of total response (%)

	Proportion of visitor hits, Alba, year '05 (%)


	Safety and Signs 

	33

	53.2%

	7.9%


	Aussie Cozzie 

	14

	22.6%

	39.1%


	Dangerous Creatures 

	12

	19.4%

	20.7%


	Byron Bay 

	2

	3.2%

	4.0%


	First Aid 

	1

	1.6%

	1.4%


	Total 

	62

	100.0%

	100%
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Figure 7.3.a) Visual chart: comparative proportions of responses and  hits, for each module, Alba. 
(Vertical axis: proportion;
(Horiz. axis: response + hits per module.)


Safety and Signs had the highest rate of response, with 53% of all responses. However, it was shown in chapter six that this module was not the most frequently visited, with only 8% of the visitor hits in 2005 (Table 6.2p). This presents a discordant pair of results, where rate of response did not correspond with the relative popularity of the module, within the site. So, I also compared the number of responses for each module, with the hits to each module across the site in 2005, and included this in Table 7.3b. 

Column four of Table 7.3b shows the proportion of visitor hits which each module received, in percentage, for the full year of 2005, showing that The Aussie Cozzie and Dangerous Creatures were the most popular modules during that time, taking sixty percent of all visits to the site. 

Dangerous Creatures, Byron Bay and First Aid all attracted roughly the same proportional level of survey responses as they did visitor hits. But The Aussie Cozzie and Safety and Signs both had a clear disparity in these two figures. 

This invites the question of why the Safety and Signs module attracted the most feedback, and also why The Aussie Cozzie attracted less than its share of feedback when compared to visitor hits. Could it be something related to the specific learning environments or contexts, of some of the people studying with this site? Their age, their learning institution, the way their study has been structured by their pedagogical agents? 

This question will be revisited when the feature of "IP Addresses" arises, in section 7.3i. 

7.3c ) Ease of use across all modules

Three measures of quality were included in the questionnaire surveys at Alba: Ease of use, Enjoyment and Usefulness. Firstly I examined the feedback regarding "ease of use" for all the modules on the Alba site. Table 7.3c presents this data. 

Table 7.3.c) Levels of reported ease of use for all modules on the Alba site

	Ease: 

	# Resp.

	Proportion of total


	Very easy 

	12

	19.4%


	Easy 

	20

	32.3%


	Just right 

	21

	33.9%


	Easy or just right

	41

	66.1%


	Hard 

	6

	9.7%


	Very hard 

	2

	3.2%


	Hard or very hard

	8

	12.9%


	Unstated 

	1

	1.6%


	Total

	62

	100.0%
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Figure 7.3.b) Visual Chart: ease by number of responses;
(Vertical axis: number of responses;
(Horiz. axis: rating (ease of use.)


Table 7.3c shows that 34% of respondents found the modules "Just Right". Over 65% found them either "Just Right" or "Easy". The developers attempted to ensure that most of our intended audience would be able to manage reading these texts. Our intended audience, you will recall, would be adult learners of English as a second language or adult literacy, at beginning to intermediate levels. Therefore, these results appear ideally suited to our intentions. However, this question draws attention to potential weaknesses in the site, that there is no mention of language learning levels, and that not all modules are targetted at the same levels. Despite this, however, users appeared mostly satisfied. 


7.3d ) Enjoyment across all modules

I examined responses to measure the amount of reported enjoyment for each respondent, across the range of modules at Alba. Table 7.3d displays these figures. 

Table 7.3.d) Reported Rates of Enjoyment for aggregated data across all modules on the Alba server. 

	Enjoyment: 

	# Resp.

	Proportion of total


	Below Average 

	2

	3.2%


	Average 

	5

	8.1%


	Good 

	18

	29.0%


	Very Good 

	24

	38.7%


	Excellent 

	13

	21.0%


	Good, very good or excellent

	55

	88.7%


	Unstated 

	0

	0.0%


	Total

	62

	100.0%
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Figure 7.3.c) Visual Chart: enjoyment by number of responses;
(Vertical axis: number of responses;
(Horiz. axis: rating (enjoyment.)


Table 7.3d reveals very good news for the production team, in that 89% rated their enjoyment as good, very good or excellent. A cynical response to this high level might be to wonder whether enjoyment of the site were a factor in people's willingness to provide feedback.

It is worth noting that the question intended to discover people's enjoyment of the module was phrased "What did you think of ..", rather than, "How much did you enjoy ..". If our aim was to discover people's affective experience, then perhaps this question could have been worded differently. 

7.3e ) Usefulness across all modules

Usefulness was the third of the 'quality indicators' on which people were surveyed. Reported rates of usefulness were measured, across all modules within the site on the Alba server. Table 7.3e displays these results. 

Table 7.3.e) Degree of usefulness per response

	Usefulness: 

	# Resp.

	Proportion (%)


	Not Useful 

	4

	6.5%


	Not Sure 

	8

	12.9%


	Useful 

	35

	56.5%


	Very Useful 

	13

	21.0%


	Useful or very useful

	48

	77.4%


	Unstated 

	2

	3.2%


	Total

	62

	100.0%



	
	[image: image7.wmf]# Resp.

0

2.5

5

7.5

10

12.5

15

17.5

20

22.5

25

27.5

30

32.5

35

Not Useful 

Not Sure 

Useful 

Very Useful 

Unstated 

Usefulness

# Resp.


Figure 7.3.d) Visual Chart: usefulness by responses;
(Vertical axis: number of responses;
(Horiz. axis: rating (usefulness.)


By far the most frequent response here was "useful". Nearly 80% of respondents found their experience useful or very useful. Only 6% found the site "not useful". This is surely a welcome response for the development team. 

Again, however, here is a weakness in the questionnaire, as it is not obvious here whether respondents mean useful for learning English language skills, or useful for learning about the beach. The questionnaire surveys did not seek to discover the users' aims or goals. 

7.3f ) Age range for all respondents to module-based questionnaires at Alba

As well as the three "indicators of quality", Ease of use, Enjoyment and Usefulness, questionnaire surveys invited respondents to identify themselves in age bracket, gender, and level of skill with computers. Firstly, the age bracket of each respondent was tabulated, for the aggregated data across all modules within the site on the Alba server. Table 7.3f shows this data. 

Table 7.3.f) Age Brackets for respondents to surveys on the site, Alba. 

	Age: 

	# Resp.

	Proportion (%)


	18-25 

	36 

	58.1%


	26-35 

	10 

	16.1%


	≤ 35

	46

	74.2%


	36-50 

	6 

	9.7%


	51-65 

	5 

	8.1%


	over 65 

	1 

	1.6%


	Unstated 

	4 

	6.5%


	Total

	62
	100.0%
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Figure 7.3.e) Visual Chart: age by response;
(Vertical axis: number of responses;
(Horiz. axis: age bracket.)


Nearly three-fifths of all respondents to the Alba questionnaires were between eighteen and twenty-five; and almost three-quarters were under thirty-five. For us, this is important information, as it does not reflect the demographic of our own classes at the community centre. Our own classes, in English as a second language or adult literacy, are more likely to contain older adults. A recent study investigating ACE's role in developing Australia's Social Capital confirms this hunch: 

"Almost two thirds (65.4%) of ACE students were aged 30 years and over in 2005, with adults aged between 30 and 49 years continuing to dominate student numbers in ACE programs over the last five years" (Choy et al., 2006: 26).

The first question which leaps to mind, concerns whether the data in Table 7.3f signifies that 74% of our online audience is under thirty-five, or that younger people are more likely to respond to a web-based survey. Perhaps the younger visitors feel more confident than the older ones, and are thus more likely to complete each aspect of the module. It is hard to determine whether this response data represents the age levels of our entire audience, or whether people at these age levels find it easier to navigate a web site, and to submit information via a web survey. 

If there is a class of learners working together, completing activities in sequence, perhaps the younger people are more likely to reach the final activity first. The questionnaires were placed last in sequence, in every module, because we wanted people to read the story and attempt the activities before submitting feedback. Of course, it is not clear what proportion of our audience followed the "intended learning sequence".

In fact, if the age range of our respondent population does reflect the age range of our audience, then these figures do not present an accurate measure. As mentioned before, nearly one quarter of our respondents in this section identified as under eighteen. 

For ethical reasons, feedback data from these responses has not been examined, and they are excluded in every other section of this chapter. However, without examining the content of the responses, in order to give a realistic picture of the age range of all of our respondents, I tabulated the number of responses from under-eighteen respondents against the rest of the sample population, in Table 7.3g below. 

Table 7.3.g) Age by Respondent, for aggregated data across modules on Alba server, including respondents identifying as under eighteen.

	Age: 
	# Resp.
	Proportion of total 


	Under 18
	21

	25.3%


	18-25 
	36

	43.4%


	≤ 25

	57

	68.7%


	26-35 
	10

	12.0%


	≤ 35

	67

	80.7%


	36-50 
	6

	7.2%


	51-65 
	5

	6.0%


	over 65 
	1

	1.2%


	Unstated 
	4

	4.8%


	Total

	83
	100.0%
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Figure 7.3.f) Visual Chart: age by respondent, including under-eighteen;
(Vertical axis: number of responses;
(Horiz. axis: age bracket (incl. under 18).)



Table 7.3g shows that in fact 81% of our respondents identified as under thirty-five, and 69% under twenty-five. This is very different from the age distribution of our adult community education sector, however it is a discrepancy which has been recognised elsewhere in the research literature. For example, one recent study found "a considerable age discrepancy in relation to the use of the new technologies", within Adult Literacy settings across Australia (Snyder et al., 2005: 38). That study marked the age of forty as its point of distinction. 

7.3g ) Gender for all respondents to module-based questionnaires at Alba

I examined the distribution of gender amongst respondents to the "English at the Beach" module-based surveys on the Alba site. Table 7.3h presents this data. 

Table 7.3.h: Gender distribution for respondents to module-based surveys, Alba server. 

	Gender: 

	# Resp.

	Proportion of total


	Male 

	22 

	35%


	Female 

	31 

	50%


	Unstated 

	9 

	15%


	Total

	62
	100.0%
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Figure 7.3.g) Visual Chart: gender by response;
(Vertical axis: number of responses;
(Horiz. axis: gender.)


The higher rate of (acknowledged) female participation, displayed in Table 7.3h, does not seem surprising to an educator from Adult Community Education (ACE), as the distribution of gender in ACE tends to favour women; for example, Choy et al found that in 2005, women made up 68.7% of all ACE students, compared to 48.1% of the wider VET sector (Choy et al., 2006: 26). However, we did not ask respondents to state their place of study, so it may be that they come from a range of different institutions or programs, including University, TAFE, ELICOS
, even secondary colleges, or perhaps studying alone.

The request to identify gender received three times the "unstated" response of the same call to identify age bracket.

7.3h ) Skill level for all respondents to module-based questionnaires at Alba

The other requested self-identifying measure was skill in using computers. "Using computers, would you say you were a beginner, an average user, or an expert?" I examined the responses, and tabulated the responses in Table 7.3i below. 

Table 7.3.i) Reported skill levels for aggregated data, site on Alba server

	Skill at using computers: 

	# Resp.

	Proportion of total


	Beginner 

	9

	15.0%


	Better Than Beginner 

	4

	6.0%


	Average 

	30

	48.0%


	Better Than Average 

	8

	13.0%


	Expert 

	3

	5.0%


	Unstated 

	8

	13.0%


	Total

	62
	100.0%
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Figure 7.3.h) Visual chart: reported skill level by response;
(Vertical axis: number of responses;
(Horiz. axis: computer skill level.)


The most frequent response for skill level was "average", as nearly half the respondents claimed to have average skills using a computer; while the least common response came from respondents identifying as "expert" (only 5%). An important consideration here is that people with only beginning skills are much less likely to be able to fill in a web form, or navigate a web site successfully. 

Again, the question could have been better designed, as it suggested three responses, while the drop down list contained five options. 'Better than beginner' was perhaps the least meaningful of these categories, and could have been omitted. 

7.3i ) IP Address for all respondents to module-based questionnaires at Alba

Every computer network has its own internet protocol (IP) address, and so investigating this address for a respondent can provide extra information
. For example, I noticed the address "132.234.251.212" repeatedly appearing in the server logs. In fact, twenty-eight of the sixty-two respondents for the module-based questionnaires at Alba, or forty-five percent, had this IP address. 

Using network investigation tools
, I learned that this address represents Griffith University in Queensland, which has a campus in Brisbane, on the Gold Coast. So, nearly half the responses to our module-based questionnaires came from Griffith, in Brisbane or on the Gold Coast. Coincidentally, amongst the top "hosts" listed for August '05, webcache2.itc.griffith.edu. au came in as number one (Table 6.2g). 

So I examined this data more closely, focussing on the same factors as for the aggregated data (and also including the comparison between the limited and aggregated data sets), and tabulated the results, in Tables 7.3j-q, below. Table 7.3j shows the number of responses per module, comparing responses from Griffith with the aggregated data; and also comparing with the proportion of visitor hits to each module.

Table 7.3.j) Number of Responses per Module, coming from IP address '132.234.251.212', compared with aggregated data from module-based responses, Alba. 

	Module: 
	# Resp., 'ip=132.234..' (A=28)
	Proportion of 'ip = 132.234..' (%, A=28)
	Entire sample: Proportion of total response (%, A=62)
	Proportion of visitor hits, Alba, year '05 (%)

	Safety and Signs 
	23
	82.1%
	53.2%
	7.9%

	Aussie Cozzie 
	0
	0.0%
	22.6%
	39.1%

	Dangerous Creatures 
	5
	17.9%
	19.4%
	20.7%

	Byron Bay 
	0
	0.0%
	3.2%
	4.0%

	First Aid 
	0
	0.0%
	1.6%
	1.4%

	Total
	28
	100.0%
	100.0%
	100.0%


Over eighty percent of the respondents to module-based questionnaires at Alba, who were studying somewhere on the campuses of Griffith University, responded to the Safety and Signs module questionnaire. Readers will recall that Safety and Signs received only eight percent of the visitor hits, in 2005. 

None of the respondents coming from Griffith responded to the The Aussie Cozzie module, compared with one-fifth of respondents from the entire sample for the module-based surveys. 

Table 7.3.k) Levels of Ease, for responses with IP address '132.234.251.212', compared with aggregated data from module-based responses, Alba.

	Ease: 
	# Resp., ip='132.234..'(A=28)
	Proportion of 'ip = 132.234..' (%, A=28)
	Entire sample: Proportion of total response (%, A=62)

	Very easy 
	4
	14.3%
	19.4%

	Easy 
	11
	39.3%
	32.3%

	Just right 
	11
	39.3%
	33.9%

	Easy or just right
	22
	78.6%
	66.1%

	Hard 
	2
	7.1%
	9.7%

	Very hard 
	0
	0.0%
	3.2%

	Hard or very hard
	2
	7.1%
	12.9%

	Unstated 
	0
	0.0%
	1.6%

	Total 
	28
	100.0%
	100.0%


Respondents from a location within Griffith University were thirteen percent more likely, than respondents within the entire aggregrated sample, to report that they found the text and activities "Easy or Just Right". They were also six percent less likely to report that they found them "Hard or Very Hard", than respondents within the larger sample group. 

Table 7.3.l) Amount of Enjoyment, for responses with IP address '132.234.251.212', compared with aggregated data from module-based responses, Alba.

	Enjoyment: 
	# Resp., ip='132.234..'(A=28)
	Proportion of 'ip = 132.234..' (%, A=28)
	Entire sample: Proportion of total response (%, A=62)

	Below Average 
	0
	0%
	3.2%

	Average 
	1
	4%
	8.1%

	Good 
	5
	18%
	29.0%

	Very Good 
	14
	50%
	38.7%

	Excellent 
	8
	29%
	21.0%

	Good, very good or excellent
	27
	96.4%
	88.7%

	Unstated 
	0
	0%
	0.0%

	Total
	28
	100.0%
	100.0%


Respondents coming from Griffith were more likely to give a positive response for their enjoyment of the module, than respondents within the entire sample for the module-based questionnaire surveys at Alba. None of the responses from this IP address sub-group reported their enjoyment as below average, compared with three percent for the larger sample group. 

Table 7.3.m) Degree of Usefulness per Response, for responses with IP address '132.234.251.212', compared with aggregated data from module-based responses, Alba.

	Usefulness: 
	# Resp., ip='132.234..'(A=28)
	Proportion of 'ip = 132.234..' (%, A=28)
	Entire sample: Proportion of total response (%, A=62)

	Not Useful 
	
0

	0.0%
	6.5%

	Not Sure 
	2
	7.0%
	12.9%

	Useful 
	22
	79.0%
	56.5%

	Very Useful 
	3
	11.0%
	21.0%

	Useful or very useful
	25
	89.3%
	77.4%

	Unstated 
	1
	4.0%
	3.2%

	Total
	28
	100.0%
	100.0%


For the measure of Usefulness, people studying at Griffith were more likely to report a positive response, as in Useful or Very Useful. They were also much less likely to give a response of "Not Sure" for usefulness. None of these respondents claimed their experience was "Not Useful", compared with 6.5% of the larger sample group. 

After examining the measures of quality learning, Ease of use, Enjoyment and Usefulness, I examined the identifying features of this sub-group within the sample population: age range, gender and level of computer skill. 

Table 7.3.n) Age Ranges, for responses with IP address '132.234.251.212', compared with aggregated data from module-based responses, Alba.

	Age: 
	# Resp., ip='132.234..'(A=28)
	Proportion of 'ip = 132.234..' (%, A=28)
	Entire sample: Proportion of total response (%, A=62)

	18-25 
	23
	82.1%
	58.1%

	26-35 
	4
	14.3%
	16.1%

	≤ 35
	27
	96.4%
	74.2%

	36-50 
	0
	0.0%
	9.7%

	51-65 
	0
	0.0%
	8.1%

	over 65 
	0
	0.0%
	1.6%

	Unstated 
	1
	3.6%
	6.5%

	Total
	28
	100.0%
	0.0%


Table 7.3n shows an important difference between the people visiting from Griffith, and the rest of the sample of aggregated data for the module-based questionnaires at Alba. Close to 100% of the respondents from IP Address 132.234.251.212 were under thirty-five years old. 

Table 7.3.o) Gender mix, for respondents with IP address '132.234.251.212', compared with aggregated data from module-based responses, Alba.

	Gender 
	# Resp., ip='132.234..'(A=28)
	Proportion of 'ip = 132.234..' (%, A=28)
	Entire sample: Proportion of total response (%, A=62)

	Male 
	13
	46%
	35%

	Female 
	13
	46%
	50%

	Unstated 
	2
	7%
	15%

	Total 
	28
	100.0%
	100.0%


Responses from Griffith were more likely to state gender, and were more evenly balanced between the genders, than general responses for the entire aggregated data sample for module-based questionnaire surveys, at Alba. 

Table 7.3.p) Reported skill levels, for respondents with IP address '132.234.251.212', compared with aggregated data from module-based responses, Alba.

	Skill: 
	# Resp., ip='132.234..'(A=28)
	Proportion of 'ip = 132.234..' (%, A=28)
	Entire sample: Proportion of total response (%, A=62)

	Beginner 
	4
	14.3%
	14.5%

	Better Than Beginner 
	1
	3.6%
	6.5%

	Average 
	16
	57.1%
	48.4%

	Better Than Average 
	4
	14.3%
	12.9%

	Expert 
	1
	3.6%
	4.8%

	Unstated 
	2
	7.1%
	12.9%

	Total
	28
	100.0%
	100.0%


Bottom of Form

When compared with responses from the entire aggregated data sample, the respondents from Griffith were less likely to identify as 'Better than Beginner', and far more likely to identify as 'Average'. They were close-to-equally likely to identify as 'Beginner', or 'Better than Average'. They were also six percent more likely to state their (self-assessed) skill level, rather than to not state it. 

Looking again at the self-identifying features of the responses from Griffith, the one person who did not identify as thirty-five or under, who did not state his or her age, also did not state gender or computer skill). I decided to examine this response more closely, and found a small anomaly in the data. Table 7.3o examines five responses submitted in the same time frame as this one, showing content fields in the same sequence as within the questionnaire form. (Comments are included verbatim, and may contain non-standard spelling or grammar.) 

Table 7.3.q) More Detail, on Five Responses from Griffith University (IP Address 132.234.251.212) 12 June '04.

	Respondent
	s026 
	s027 
	s028 
	s029 
	s030 

	Time of response
	11:56:07
	11:58:51
	11:59:18
	11:59:38
	12:04:00

	Module
	Safety and Signs 
	Safety and Signs 
	Safety and Signs 
	Safety and Signs 
	Safety and Signs 

	Enjoyment
	average 
	good 
	very good 
	very good 
	Good 

	Ease
	easy 
	easy 
	hard 
	very easy 
	Easy 

	Usefulness
	not sure 
	Null 
	useful 
	useful 
	useful 

	Favourite activity within this module
	safety-vocab 
	null 
	safety-prepn 
	safety 
	safety 

	Would like more activities of this type
	grammar 
	null 
	vocabulary, grammar, people 
	writing 
	writing 

	Suggestion for improvement
	null 
	null 
	If have more grammar and preposition work. It will be improve (sic)
	null 
	Because this is my frist time visit this site, and I know a lot of information about how to do is safety at the beach. (sic)

	Gender
	Female
	Null
	Female
	Male
	Male

	Age
	18-25 
	null 
	18-25 
	18-25 
	18-25 

	Computer skill
	average 
	null 
	average 
	better than average 
	beginner 


Looking more closely at the response from s027, in a cluster of responses from that date, it appears possible, even likely, that this person accidentally submitted his or her response earlier than intended. This is easy to achieve, especially for beginners, for example by hitting the Enter Key, rather than the Tab Key. The response from S030 was submitted five minutes after the other responses, and is identical to s027 in its first three fields. The response was not completely empty, so it was not discarded when the sample was limited. However this new information suggests that respondent s027 may have realised his or her error, and re-submitted their evaluation; which suggests that our sample and data may be misshapen, if this factor is more widespread than this single incident. 

Table 7.3r collates the findings from the previous tables, focussing on responses from this selected IP Address, which signifies Griffith University; while Figure 7.3i presents this data graphically. 

Table 7.3.r) Collated detail about a commonly occurring IP address within the aggregated data for module-based responses, Alba. 

	Respondents with IP address 132.234.251.212 
	Number within IP address sample, N (total selective sample B=28)
	"Local": Proportion of this IP address sample 
(Local Proportion N/B)
	"Comparative": proportion of entire sample 
(compared with each category C, within the entire sample for module-based questionnaires at Alba C/A, A=62 )

	1)
Browsing from IP address 132.234.251.212
	28
	100% 
(28/28)
	45% 
of the entire sample had this IP address (28/62)

	2)
Responding to the safety module questionnaire
	23
	82% 
of this group responded to the Safety module (23/28)
	53% 
of the entire sample responded to the Safety module (33/62)

	3)
Aged 18-25
	23
	82% 
of this group were aged 18-25 (23/28)
	58% 
of the entire sample were aged 18-25 (36/62)

	4)
Rating enjoyment positively
	27
	96% 
of this group (27/28)
	89% 
of the entire sample (55/62)

	5)
Rating usefulness positively
	25
	89% 
of this group (25/28)
	76% 
of the entire sample (48/62)

	6)
Rating Ease as 'Easy' or 'Just Right'
	22
	78.6% 
of this group (22/28)
	66.1% 
of the entire sample (41/62)
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	In Figure 7.3i, at left, the columns correspond with the data rows from Table 7.3r. 

1.
Browsing from IP address 132.234.251.212

2.
Responding to the safety module questionnaire

3.
Aged between 18-25

4.
Rating enjoyment positively

5.
Rating usefulness positively

6.
Rating Ease as Easy or Just Right


Figure 7.3.i) Visual Chart: graphic representation of the comparative analysis in Table 7.4r, between local sample (having particular ip address) and entire sample (of module-based responses, Alba); 
(Vertical axis: proportion of 'local' or 'entire' sample;
(Horiz. axis: according to Legends, right of Figure.)
Table 7.3r and Figure 7.3i show that respondents from the Griffith Uni IP address were more likely, than the entire sample, to: 

 SYMBOL 187 \f "Arial" \s 11 \h 
respond to the Safety and Signs module, 

 SYMBOL 187 \f "Arial" \s 11 \h 
be aged 18-25, 

 SYMBOL 187 \f "Arial" \s 11 \h 
rate Enjoyment positively, 

 SYMBOL 187 \f "Arial" \s 11 \h 
rate Usefulness positively, and also 

 SYMBOL 187 \f "Arial" \s 11 \h 
rate Ease as Easy or Just Right. 

Perhaps there is something about the learning environment in one or more of the classrooms at Griffith University, that impacts on the levels of enjoyment and appreciation. 

Perhaps there is an ELICOS college, where younger learners are often prepared for an excursion to the beach on the Gold Coast, and part of their preparation involves learning about beach safety
. Perhaps these students are looking forward to their trip to the beach; and perhaps their high levels of anticipation have an impact on their enjoyment levels. 

There is plenty of room for speculation here, however the hard data has unfortunately been exhausted.

7.3j ) "Most likely respondent" to module-based questionnaires at Alba

For a different kind of snapshot of the responses, it seemed valuable to gain an impression of the "typical user" of the site, or a characterisation of the "most likely respondent". So I tabulated the most frequent response for each field, in Table 7.3b below.

Table 7.3.s) Most frequent response in each field/category

	Field
	Most frequent response
	# of respondents
	% of entire sample

	Age
	18-25 
	36
	58%

	Gender
	Female 
	31
	50%

	Skill
	Average 
	30
	48%

	Module
	Safety and Signs 
	33
	53%

	Useful
	Useful 
	34
	55%

	Enjoyable
	Very Good 
	24
	39%

	Ease
	Just right 
	21
	34%


Reading Table 7.3l, it appears that the most common response was from a woman between eighteen and twenty-five, with average skills in using computers. The most responses were for our "Safety and Signs" module, and with respect to the the module visited, the most frequent responses signalled experiences which were useful, very enjoyable, and 'just right' in terms of ease in reading level. 

7.3k ) Summary for module-based questionnaires at Alba, stage one

This section has examined the data  from questionnaire surveys which were embedded into each module on the Alba version of the site. Responses were very positive overall, with 65% declaring Ease of use "Easy" or "Just Right", 89% giving positive responses for Enjoyment, and 80% rating Usefulness positively. 

The age range of our respondents was very different from what we would expect in the ACE sector, however this was supported by recent studies which have shown that age is a very important factor in the "Digital Divide" (Choy et al., 2006; Snyder et al., 2005). This different age range also connected with our finding that many respondents came from Griffith University in Queensland, and nearly all of them were under thirty-five. 

7.4 ) Alba modules in Detail: comparing variables

In the previous section, the focus was on the entire sample, and data  were aggregated for all modules. In this section, my aim is to examine this aggregated data in more detail, to learn more about participants' perceptions of each module. 

While examining for closer detail, it is difficult to find the data reliable, given such a small sample, particularly in situations where for example the module (First Aid) received only one of the sixty-two responses, or in the age bracket 65 plus, for which there was also only one response.

7.4a ) Module vs. ease, enjoyment and usefulness 

I tabulated the responses for ease, enjoyment and usefulness, as they compared to each module. Tables 7.4a, b and c present these findings, beginning with Table 7.4a, comparing Ease of use for each module.

Table 7.4.a) Ease of use for each module (%)

	Ease vs. Module
	Aggregated data from entire sample (A=62)
	Aussie Cozzie (A=14)
	Safety and Signs (A=33)
	Dangerous Creatures (A=12)
	First Aid (A=1)
	Byron Bay (A=2)

	Very easy: 
	19.4%
	7.1%
	24.2%
	8.3%
	0%
	100%

	Easy: 
	32.3%
	28.6%
	33.3%
	33.3%
	100%
	0%

	Just right: 
	33.9%
	35.7%
	36.4%
	33.3%
	0%
	0%

	*(Easy or Just right)
	64.2%
	64.3%
	69.7%
	66.6%
	100%
	0%

	Hard: 
	9.7%
	21.4%
	6.1%
	8.3%
	0%
	0%

	Very hard: 
	3.2%
	0%
	0%
	16.7%
	0%
	0%

	*(Hard or Very Hard)
	12.9%
	21.4%
	6.1%
	25%
	0%
	0%

	Unstated: 
	1.6%
	7.1%
	0%
	0%
	0%
	0%


A = number of responses
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Figure 7.4.a) Visual chart: 'combined scales' for Ease of Use, comparing Easy/Just Right and Hard/Very Hard responses, within each module and also across the aggregated data sample. 
(Vertical axis: entire sample (top), and each module;
(Horiz. axis: proportion of response population.)
Combining the categories of Easy and Just Right, shows that the modules with samples higher than two correspond fairly closely with the data from the entire aggregated sample, where 64% of the found the modules Easy or Just Right. 

Safety and Signs rates 5% higher than the aggregated sample for this measure of Easy or Just Right. This module also rates 5% higher in the response category of "Very Easy", yet markedly lower when combining the categories of "Hard" and "Very Hard" (6% for Safety and Signs, compared with 13% for the aggregated sample). 

Figure 7.4a provides a visual impression of the comparison between the aggregated sample, and responses for each module, limited to the combined categories for Easy or Just Right, and Hard or Very Hard. However, compared to the aggregate result, where 13% of respondents found modules Hard or Very Hard, The Aussie Cozzie response is considerably higher, at over 21%. Both Dangerous Creatures and The Aussie Cozzie rate higher than the aggregate for Hard or Very Hard, and lower for Very Easy. 

These figures could be affected by the high rate of people from Griffith University engaging primarily with the Safety module, and they could equally be affected by the comparative complexity of each text. If the people attending from Griffith were of a higher language-learning level than the entire aggregated sample, and they were more likely to visit the Safety and Signs module, then their level and their perception of Ease would affect the overall response.

Here again there is a clear need for more data, to find out which sections of each module rate as most difficult or easy; whether it is the reading passage, or the activities which accompany each text. It would also be good to have some data regarding the language levels of respondents. 

Moving from Ease to Enjoyment, I collated the responses for each module, and presented them in Table 7.4b below. 

Table 7.4.b) Enjoyment compared with module

	Enjoyment vs. Module
	Aggregated data from entire sample (A=62)
	Aussie Cozzie (A=14)
	Safety and Signs (A=33)
	Dangerous Creatures (A=12)
	First Aid (A=1)
	Byron Bay (A=2)

	Below Average: 
	3.2%
	0%
	3%
	8.3%
	0%
	0%

	Average: 
	8.1%
	14.3%
	6.1%
	8.3%
	0%
	0%

	Good: 
	29%
	35.7%
	27.3%
	25%
	100%
	0%

	Very Good: 
	38.7%
	42.9%
	33.3%
	41.7%
	0%
	100%

	Excellent: 
	21%
	7.1%
	30.3%
	16.7%
	0%
	0%

	(Good, very good or excellent)
	88.7%
	85.7%
	90.9%
	83.4%
	100.0%
	100.0%

	Unstated: 
	0%
	0%
	0%
	0%
	0%
	0%
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Figure 7.4.b) Visual chart: positive responses for enjoyment, comparing aggregated data with each module; 
(Vertical axis: entire sample (top), and each module;
(Horiz. axis: proportion of response population.)
The modules with sample size greater than two have roughly the same level of positive enjoyment rating as the aggregated data. Dangerous Creatures has a 5% lower enjoyment rating than the aggregated data, and a 5% higher rating for "below average". 

Table 7.4.c) Usefulness compared with module, from responses to modular surveys at Alba.

	Usefulness vs. Module
	Aggregated data from entire sample (A=62)
	Aussie Cozzie (A=14)
	Safety and Signs (A=33)
	Dangerous Creatures (A=12)
	First Aid (A=1)
	Byron Bay (A=2)

	Not Useful
	6.5%
	7.1%
	6.1%
	8.3%
	0%
	0%

	Not Sure
	12.9%
	21.4%
	9.1%
	16.7%
	0%
	0%

	Useful
	54.8%
	35.7%
	63.6%
	50%
	100%
	50%

	Very Useful
	21%
	35.7%
	15.2%
	16.7%
	0%
	50%

	(Useful or very useful)
	75.80%
	71.40%
	78.80%
	66.70%
	100.00%
	100.00%

	Unstated
	3.2%
	0%
	6.1%
	0%
	0%
	0%
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Figure 7.4.c) Positive response rates for usefulness, comparing aggregate data with each module;
(Vertical axis: entire sample (top), and each module;
(Horiz. axis: proportion of response population.)
Table 7.4c shows high 'usefulness' ratings across the site, with "Dangerous Creatures" again rating lower than the rest.  The positive usefulness ratings are lower than the positive enjoyment ratings, signalling that people find the site more enjoyable than they do useful. One difficulty, as mentioned previously, is our lack of knowledge of the respondents' purpose in using the site. There is no way to discern whether they find it useful for learning English (eg. developing reading and vocabulary skills), or useful for gaining general information on the topic of the beach, or a combination of both. 

Overall, however, Tables 7.4a- c reveal very positive responses. Rates of enjoyment are very positive across all modules, with only Dangerous Creatures scoring lower than 85% for an overall positive response (good, very good or excellent). 

7.4b ) Gender vs. ease, enjoyment and usefulness

I traced the connection between gender and the three indicators of quality: Ease, Enjoyment and Usefulness. This data is presented in Tables 7.4d, e and f, below. 

Table 7.4.d) Enjoyment by gender, from responses to modular surveys at Alba.

	Enjoyment vs. Gender
	Aggregated data from entire sample (62)
	Male (22)
	Female (31)
	Unstated (9)

	Below Average: 
	3.2%
	4.5%
	0%
	11.1%

	Average: 
	8.1%
	4.5%
	12.9%
	0%

	Good: 
	29%
	27.3%
	22.6%
	55.6%

	Very Good: 
	38.7%
	45.5%
	41.9%
	11.1%

	Excellent: 
	21%
	18.2%
	22.6%
	22.2%

	(Good, very good or excellent)
	88.7%
	91.0%
	87.1%
	88.9%

	Unstated: 
	0%
	0%
	0%
	0%
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Figure 7.4.d) Visual chart: Enjoyment by gender, from responses to modular surveys at Alba.
(Vertical axis: proportion of response population 
(Horiz. axis: rating for enjoyment.)
Men were slightly more likely than women than to rate their experience positively, however Table 7.4d reveals only slight variation between genders, when data for all modules are aggregated.

There was more variation for people who don't reveal their gender, as they were more likely to give a 'good' response, than a 'very good' one; however these responses are still very close to the aggregated sample results, for a combined positive result. Close to ninety percent of people of unstated gender rated their enjoyment of our site positively, which is almost exactly the same as the aggregate sample result.

Table 7.4.e) Ease of use by gender, from responses to modular surveys at Alba.

	Ease vs. Gender
	Aggregated data from entire sample (A=62)
	Male (A=22)
	Female (A=31)
	Unstated (A=9)

	Very easy: 
	19.4%
	18.2%
	22.6%
	11.1%

	Easy: 
	32.3%
	36.4%
	25.8%
	44.4%

	Just right: 
	33.9%
	36.4%
	38.7%
	11.1%

	(Easy or just right)
	66.20%
	72.80%
	64.50%
	55.50%

	Hard: 
	9.7%
	4.5%
	9.7%
	22.2%

	Very hard: 
	3.2%
	4.5%
	0%
	11.1%

	(Hard or very hard)
	12.90%
	9.00%
	9.70%
	33.30%

	Unstated: 
	1.6%
	0%
	3.2%
	0%
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Figure 7.4.e) Visual chart: Ease of use by gender, from responses to modular surveys at Alba;
(Vertical axis: proportion of response population 
(Horiz. axis: rating for ease of use.)
(Horiz. axis: "Easy or" signifies "Easy or Just Right"; while "(Hard or" signifies "Hard or Very Hard". 
The men who completed survey responses were more likely to find the modules easy or just right, while women were more likely to give a 'just right' response. Again, people of unstated gender were more likely to give responses that were different from the aggregated data.

Table 7.4.f) Usefulness by gender, from responses to modular surveys at Alba.

	Usefulness vs. Gender
	Aggregated data from entire sample (62)
	Male (22)
	Female (31)
	Unstated (9)

	Not Useful: 
	6.5%
	9.1%
	3.2%
	11.1%

	Not Sure: 
	12.9%
	13.6%
	12.9%
	11.1%

	Useful: 
	54.8%
	72.7%
	54.8%
	11.1%

	Very Useful: 
	21%
	4.5%
	25.8%
	44.4%

	(Useful or very useful)
	75.80%
	77.20%
	80.60%
	55.50%

	Unstated: 
	3.2%
	0%
	3.2%
	11.1%
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Figure 7.4.f) Visual chart: Usefulness by gender, from responses to modular surveys at Alba;
(Vertical axis: proportion of response population 
(Horiz. axis: rating for usefulness.)
Again, Table 7.4f and Figure 7.4f show minimal variation between the genders in responses, although men were more likely to give a "Useful" response, and less likely to give a "Very Useful" response, than both women and the aggregated sample. 

Again, it was the people who did not state their gender who stand out as different, and were less likely to give a positive response. 

7.4c ) Age vs. ease, enjoyment and usefulness 

To discover any trend or connection between age, and the indicators of quality, we compared these factors, in tables 7.4g, 7.4h and 7.4i; beginning with Ease by Age in Table 7.4g. 

Table 7.4.g) Ease by Age, from responses to modular surveys at Alba.

	Ease
	Aggregated  (A=62)
	18-25 (A=36)
	26-35 (A=10)
	36-50 (A=6)
	51-65 (A=5)
	over 65 (A=1)
	Unstated (A=4)

	Very easy
	19.4%
	19.4%
	30.0%
	0.0%
	40.0%
	0.0%
	0.0%

	Easy
	32.3%
	38.9%
	20.0%
	16.7%
	40.0%
	0.0%
	25.0%

	Just right
	33.9%
	36.1%
	40.0%
	33.3%
	20.0%
	0.0%
	25.0%

	Easy or Just right
	66.2%
	75.0%
	60.0%
	50.0%
	60.0%
	0.0%
	50.0%

	Hard
	9.7%
	5.6%
	10.0%
	33.3%
	0.0%
	0.0%
	25.0%

	Very hard
	3.2%
	0.0%
	0.0%
	0.0%
	0.0%
	100.0%
	25.0%

	Hard or Very hard
	12.9%
	5.6%
	10.0%
	33.3%
	0.0%
	100.0%
	50.0%

	Unstated
	1.6%
	0.0%
	0.0%
	16.7%
	0.0%
	0.0%
	0.0%


In Table 7.4g, we can see that people aged 36-50 were far more likely to find modules hard or very hard, however in such a small sample, for people in that age group, it is difficult to find this data reliable. In contrast, people aged 26-35 more commonly found the modules very easy. Conversely, people aged 18-25 were more likely to find the modules easy or just right. 

It may be that the people studying from Griffith, who comprised a younger group than the rest of our respondents, were in a higher English language level group, than many of the other people who responded; or they could have had more support in navigating the text and activities. Either of these factors could have affected the results. However, as before, we lack important information about the language levels, and socio-physical learning environments of each respondent. 

Table 7.4.h) Enjoyment by Age, from responses to modular surveys at Alba.

	Enjoyment
	 Aggregated (A=62)
	18-25 (A=36)
	26-35 (A=10)
	36-50 (A=6)
	51-65 (A=5)
	over 65 (A=1)
	Unstated (A=4)

	Below Average
	3.2%
	0.0%
	0.0%
	16.7%
	0.0%
	100.0%
	0.0%

	Average
	8.1%
	11.1%
	0.0%
	16.7%
	0.0%
	0.0%
	0.0%

	Good
	29.0%
	25.0%
	20.0%
	50.0%
	0.0%
	0.0%
	100.0%

	Very Good
	38.7%
	41.7%
	40.0%
	16.7%
	80.0%
	0.0%
	0.0%

	Excellent
	21.0%
	22.2%
	40.0%
	0.0%
	20.0%
	0.0%
	0.0%

	Good, very good or excellent
	88.7%
	88.9%
	100.0%
	66.7%
	100.0%
	0.0%
	100.0%

	Unstated
	0.0%
	0.0%
	0.0%
	0.0%
	0.0%
	0.0%
	0.0%


Table 7.4h shows that people aged 36-50, who were previously seen to find the modules hard or very hard, also more commonly found them average or below average in enjoyment levels. The rate of positive response from people aged 18-25 was almost exactly the same as the response from the aggregated sample data (88%). 

Table 7.4.i) Usefulness by Age, from responses to modular surveys at Alba.

	Usefulness (62)
	Aggregated data (62)
	18-25 (36)
	26-35 (10)
	36-50 (6)
	51-65 (5)
	over 65 (1)
	Unstated (4)

	Not Useful
	6.5%
	2.8%
	0.0%
	33.3%
	0.0%
	100.0%
	0.0%

	Not Sure
	12.9%
	13.9%
	10.0%
	16.7%
	0.0%
	0.0%
	25.0%

	Useful
	56.5%
	63.9%
	50.0%
	33.3%
	60.0%
	0.0%
	50.0%

	Very Useful
	21.0%
	19.4%
	30.0%
	16.7%
	40.0%
	0.0%
	0.0%

	Useful or Very Useful
	77.5%
	83.3%
	80.0%
	50.0%
	100.0%
	0.0%
	50.0%

	Unstated
	3.2%
	0.0%
	10.0%
	0.0%
	0.0%
	0.0%
	25.0%


Over three-quarters of our respondents found the modules useful or very useful, as noted earlier, and it was the people aged 36-50, and over 65 who had a different experience. A third of the people aged 36-50 found the modules not useful. 

Taking into account the fact that people aged 36-50 had a different experience from the whole group for ease, enjoyment and usefulness, I collated the combined indicators for these measures, and compared them collectively with the results from the aggregated sample data. Table 7.4j and Figure 7.4g show these results. 

Table 7.4.j) Combined measures for Ease, Enjoyment and Usefulness, compared with age bracket (module-based questionnaires, Alba). 

	Indicator
	Combined Measure 
	Aggregated data (62)
	18-25 (36)
	26-35 (10)
	36-50 (6)
	51-65 (5)
	over 65 (1)
	Unstated (4)

	Enjoyment
	Good, very good or excellent
	88.7%
	88.9%
	100.0%
	66.7%
	100.0%
	0.0%
	100.0%

	Ease
	Easy or Just right
	66.2%
	75.0%
	60.0%
	50.0%
	60.0%
	0.0%
	50.0%

	Ease
	Hard or Very hard
	12.9%
	5.6%
	10.0%
	33.3%
	0.0%
	100.0%
	50.0%

	Usefulness
	Useful or Very Useful
	77.5%
	83.3%
	80.0%
	50.0%
	100.0%
	0.0%
	50.0%
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Figure 7.4.g) Visual chart: combined measures for Ease, Enjoyment and Usefulness, compared with age bracket;
(Vertical axis: proportion of response population 
(Horiz. axis: ratings for ease of use, positive enjoyment and usefulness.)
For each measure in Table 7.4j, respondents aged 36-50 gave very different responses from the entire aggregate sample. Their positive enjoyment was lower, they were more likely to find the text hard or very hard, and they were twenty-five percent less likely to describe their experience as useful or very useful. Conversely, users aged 18-25 were generally closer in their response, to the results for the entire group. 

Our single respondent over 65, stands out in extreme contrast to most of the other respondents; this person rated ease at very hard, and enjoyment at below average. So I decided to obtain more detail on this visitor, which is presented in Table 7.4k. 

Table 7.4.k) More detail on a single respondent, aged over 65, (Alba). 

	Date of response
	12th April, '05

	Respondent
	S027

	Gender
	Male

	Age
	Over 65

	Computer skill
	Expert 

	Module
	Dangerous Creatures 

	Enjoyment
	Below average 

	Ease
	Very hard 

	Usefulness
	Not useful 

	Would like more activities of this type
	crossword 

	Suggestion for improvement
	improve on variety 

	IP address
	166.121.37.8


This respondent, who studied the Dangerous Creatures module, found the experience very hard, below average for enjoyment, and not useful. He would like more variety and more crosswords. This man was not impressed, but he still took the time to leave his suggestions. 

There is not enough information to determine what went wrong for him. We know that he identified as a 'student', however, we do not know his linguistic or cultural background, his place of study, whether he was studying with a group or on his own. He identified as an expert with computers, however he found the module very hard. The comment "improve on variety" suggests an intermediate or higher level English speaker, because of the expression and use of preposition, however this hunch could be misguided. 

I  could trace his path, through the raw statistical logs, however these logs have turned out to be not as complete as we thought. The log from April '05 contains no reference to the twelfth day.

When I searched for information about his IP address, I found that this man was browsing from a computer within the network of the Ministry of Education in Singapore, where English is an official language. But it remains unclear whether he was searching for information regarding puffer fish, for his own culinary information, or whether he was researching English language-learning sites for the teachers and students in his care. 

The data emerging from survey questionnaires may have been useful for determining general trends, but it is insufficient for locating precise causes of dissatisfaction. 

7.4d ) Age vs. skill level

I investigated the comparisons between age and computer skill level, to search for any patterns. Table 7.4g shows this data. 

Table 7.4.l) Computer Skill by Age, from responses to modular surveys at Alba.

	Skill vs. Age
	Aggregated data from entire sample (62)
	18-25 (36)
	26-35 (10)
	36-50 (6)
	51-65 (5)
	over 65 (1)
	Unstated (4)

	Beginner 
	14.5%
	11.1%
	40%
	0%
	20%
	0%
	0%

	Better Than Beginner 
	6.5%
	2.8%
	10%
	33.3%
	0%
	0%
	0%

	Average 
	48.4%
	61.1%
	30%
	33.3%
	60%
	0%
	0%

	Better Than Average 
	12.9%
	13.9%
	20%
	0%
	20%
	0%
	0%

	Expert 
	4.8%
	2.8%
	0%
	16.7%
	0%
	100%
	0%

	Unstated 
	12.9%
	8.3%
	0%
	16.7%
	0%
	0%
	100%


Respondents aged 18-25 were more likely to identify as 'average' users (61%), while respondents between 26-35 were more likely to identify as 'beginner'. Table 7.4h shows that an average skill level was the highest reported in three out of five age brackets. 

This is perhaps another case where different people read different meanings into these terms. A person aged 18-25 who says their skills are average, may appear 'better than average' to a person aged 51-65. A 'self-rating' can be affected by a person's context. 

This is also a case where the size of the sample can reduce the analytical scope. People aged 36-50, and over 65, are more likely to identify as 'expert', however, in the age group 36-50, 16.7% corresponds with one person, and for the group aged over sixty-five, 100% corresponds with one person. 

7.4e ) Other topics and activities requested

As part of the module-based questionnaire surveys, visitors were also asked to name activities they would like to see added to each module. The 62 responses included 87 suggestions, selected from a range of provided options, and presented in Table 7.4m and Figure 7.4h. 

Table 7.4.m) Requested additional activities, module-based questionnaires, Alba. 

	Activity / Module
	Safety and Signs
	The Aussie Cozzie
	Dangerous Creatures
	Byron Bay
	First aid
	Totals
	Proportion
	Ranked popularity

	Crossword 
	6
	3
	4
	1
	1
	15
	17.2%
	3

	Fill gap 
	2
	-
	2
	-
	1
	5
	5.7%
	7

	Grammar 
	4
	4
	3
	-
	-
	11
	12.6%
	4

	Listening 
	11
	4
	2
	-
	-
	17
	19.5%
	2

	Null (Unstated)
	2
	
	2
	-
	-
	4
	4.6%
	8

	Work with other people 
	2
	3
	1
	1
	-
	7
	8.0%
	6

	Vocabulary
	12
	3
	3
	-
	1
	19
	21.8%
	1

	Writing 
	5
	3
	1
	-
	
	9
	10.3%
	5

	Number of suggestions
	44
	20
	18
	2
	3
	87
	100.0%
	

	#Responses to module
	33
	14
	12
	2
	1
	62
	
	

	#Responses containing multiple suggestions. 
	4
	4
	2
	-
	1
	11
	12.6%
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Figure 7.4.h) Visual chart, showing range of requested additional activities. 

"More activities focussing on vocabulary" was the strongest signal from this part of the module-based questionnaires. Listening and vocabulary each obtained close to one-fifth of the vote for this set of feedback items, with crosswords also a popular request, at just over one-sixth
. It is interesting to compare this with feedback from the Vicnet "entire site" survey (7.2a), where open-ended questioning led people to ask for: more pictures (with greater detail), some listening activities (twice), grammar, a spell checker, guided research and writing (twice), more explanation for some activities, jazzier presentation, and a learning component for the vocabulary section. Listening was also popular in that earlier inquiry; and writing was a more popular suggestion in the Vicnet survey response, which had a much smaller sample compared to the Alba module-based response. 

Table 7.4n shows additional topic requests from another questionnaire on the Alba site, and how popular each of them was. This table is split in two, with responses to provided options in the top half, and responses to open-ended query in the lower half. 

Table 7.4.n) Additional topic requests, Alba.

	Source 
	Topic
	Number 
	Topic
	Number

	From provided options
	Animals
	7
	21%
	Refugees
	3
	9%

	
	Waves
	5
	15%
	Shipwrecks
	2
	6%

	
	Safety
	4
	12%
	Property
	2
	6%

	
	Beaches
	4
	12%
	Comment only
	2
	6%

	
	Surfing
	4
	12%
	Total 
	33
	100%

	Other suggestions, from open-ended comment box (verbatim)

	Suggested in comment box (verbatim)
	 SYMBOL 187 \f "Arial" \s 11 \h 
photos and descriptions of dangerous sea creaures

 SYMBOL 187 \f "Arial" \s 11 \h 
great white sharks, jelly fish, blue whale, killer whales and dolphins

 SYMBOL 187 \f "Arial" \s 11 \h 
jellyfish

 SYMBOL 187 \f "Arial" \s 11 \h 
eels
	 SYMBOL 187 \f "Arial" \s 11 \h 
science, invention, news, customs around the world

 SYMBOL 187 \f "Arial" \s 11 \h 
any simple stories with everyday conversational vocab. humour is great too. 

 SYMBOL 187 \f "Arial" \s 11 \h 
advanced reading and questions about it


Animals, sea creatures and waves are definitely the most popular requests for the people who responded to this survey. I am wondering now why we offered the option of "Animals", rather than "Sea Creatures". The open suggestions show a wide range of requests, from 'simple stories' to 'advanced reading'. 

7.5 ) Additional Feedback

As well as the formal replies received via the site forms themselves, the project team also collected a range of replies written informally via email, and diarised a number of informal conversations. These items of feedback are not formally documented within this research project. However, there were other kinds of feedback as well. 

7.5a ) Published Reviews

There were also reviews in prominent publications. These reviews all contained valuable feedback. 

 SYMBOL 187 \f "Arial" \s 11 \h 
A review in the ARIS Bulletin, which gave positive feedback and constructive criticism (Skinner, 2000). 

 SYMBOL 187 \f "Arial" \s 11 \h 
A review of English as a second language (ESL) web sites published by Kangan Batman TAFE in gave helpful pointers, including the need for improved navigation (Schwedes et al., 2003). 

 SYMBOL 187 \f "Arial" \s 11 \h 
Renata Setmajer-Chylinksi wrote about the site, in her review of sites which focus on Australian culture (Setmajer-Chylinski, 2005).

 SYMBOL 187 \f "Arial" \s 11 \h 
Nicki Askov mentioned our project in her Expanding Access to Adult Literacy with Online Distance Education (Askov, 2003). 

7.5b ) Links around the world

Several web sites have provided links to our site, as part of their service to ESL learners. Table 7.5a shows a selection of these sites. 

Table 7.5.a) Selection of sites which have linked to "English at the Beach" during its life span.

	a) Linking to the current site, at prace.vic.edu.au
	b) Linking to original site at vicnet


	1.
Internet TESL Journal, maintained by Charles Kelly

2.
ESL & Literacy Resources, from ACFE and TAFE frontiers, maintained by Sarah Tartakover

3.
Logan City Council Library, Queensland, Australia

4.
AMEP ESL Class at St George TAFE, Sydney, Australia

5.
The Learning Place, Education Queensland

6.
Moreton Institute of TAFE Library, Queensland, Australia

7.
New Zealand Literacy Portal

8.
NCELTR Resources for Low-level and Pre-literate learners, Macquarie Uni, Queensland, Australia

9.
Dave Hill, French-American Center (sic)

10.
English Web Guide

11.
AlphaPlus, index to web resources, a Canadian resource for online educators

12.
Grand Rapids Public Schools, Michigan, USA

13.
Victoria Uni Resources for Staff using Self Access Centre, Melbourne, Australia

	1.
Terry Fredrickson, The Bangkok Post, February '02

2.
Toronto Public Library

3.
Reading Resources for the Victorian Certificate of Applied Learning (VCAL)

4.
Online Assessment Strategies and Models Survey, part of "Designing E-Learning", within the Australia Flexible Learning Framework

5.
Language Australia, in their "CGEA-related sites"

6.
Vicnet monthly Zine, Melbourne, Australia

7.
E-learning  im Fremdsprachenbereich

8.
Australian Flexible Learning Framework community articles

9.
"Shambles", a resource guide for teachers (The Education Project Asia, maintained by Chris Smith


	c) Linking to both sites, for different modules
	d) Linking to both sites, at different times

	 SYMBOL 187 \f "Arial" \s 11 \h 
Renata Chylinksi, Director of Monash Uni CALL Centre, at her personal site, Melbourne, Australia

 SYMBOL 187 \f "Arial" \s 11 \h 
Academie de Nancy-Metz, France

	 SYMBOL 187 \f "Arial" \s 11 \h 
Claire Bradin-Saskin, Director, Robert Henderson Language Media Center, University of Pittsburgh, USA




Element c) in Table 7.5a highlights a weakness in the migration process, namely that one or more modules remain stranded on the Vicnet version of the site. Educators who like to provide exact links for their students have been aware of this, and linked to both sites at the same time. Many educators unfortunately would not be so keenly aware of this deficiency in our site maintenance, and could easily become disoriented between the sites
. 

7.5c ) Bulletin boards - examples of feedback

Over the years, we have used different kinds of technology for communication between visitors. These communication features can also add to the level of feedback - not only about the site itself, but as important clues to how well the site is working - in its goal to encourage interaction between learners. Table 7.5b shows a small selection of some of the comments which were posted on the original guestbook at the Vicnet server. 

Warning: the comments in Table 7.5b are reproduced here exactly as they appeared on the site, without editing. You will find some non-standard spelling, grammar and punctuation, which may interfere with your comprehension. 

Table 7.5.b) A range of comments from the guestbook at Vicnet.

	Subject
	Comment
	Reply 

	1. About the puffer fish
	I read the beach. I come from Japan. Actually,I was surprised to read it. We Japanese love the pufferfish, we eat fresh ones at the restaurant which a special chef runs.

Those ones are expensive and delicious. I never think they are poisoness and we can't eat.

Though we have to go to the special restaurant, you should try them!!

Mayby ,you would be surprised by the delicious taste. They would melt in your mouth!!
	In Ethiopia we eat puffer fish. It is very delicious and cheaper but Australian people don't like it.why don't they try it?I like to send a message to perpare  well.If you want to eat first take off the skin and all organs ,bones. Then boil it after that put onion with oil and sausage in last put the fish.All these are cooked together.

	2. At the beach 


	I enjoy going to the beach. But I have not been for a long time.ST.Kide beach is very busy.
	

	3. Anyer my favourite beach
	Anyer is one of the most beautiful beach in Indonesia. It is also my favourite beach. The beach is very clean. I can walk through the long beach. The fisherman use their net to catch fish. When sunrise, the viw is very beautiful. I wake up earlier to see the sunrise. You also can find many shells when you walk along the beach.
	

	4. are beaches always beautiful?
	Beaches are always the beatiful places to go to ,but be careful! because there are a lot of dangerous creatures like blue ring octopus, Puffer fish and blue bottle. They can bite or poison people.
	

	5. at beach 
	I like standing on the beach facing the rough sea and making a big scream; to practising getting used to being comfortable in front of a crowd.
	

	6. beach


	one day l went to the beach with sevil groop of family"s and onw day wist the addolts went alt four tea the form hit it was at ray beach and it was trefing to use children the storm wase so bad the tiet roof came of and landed on the rod so are perens cood not jet to use and l wase the yugest there about 3 years old at the time by from W.E.. 
	Dear W.,

What a terrifying experience. It must have been a big storm. No wonder you remember it though you were only 3. Great to read your story on the beach.

V.

Great to hear from you W., thanks for sharing your story with us. If i read your story right, you're telling us about the time you went to the beach with several groups of families, and how one day when the adults went for afternoon tea, the storm hit!!

It was at Rye Beach, wasn't it, and it was terrifying for the children - the storm was so bad the entire roof came off and landed on the road, so the parents couldn't get to you. m.

	7. BETTER TIMES


	When i was a young boy my mother would take me to the beach with my little sister, we would take turns at riding on her back whilst holding on around her neck. She would only swim around in the shallows.
	I remember my parents doing that too. It was like flying.

	8. carita beach is my favourite place 


	Carita is the beach near the west of java. Carita beach is the most beautiful beach in Indonesia. It's have a good view and weather. It's take about 1 hour to go there from jakarta. If we have plan to live in there we can live in the hotel. The famous hotel is Nuansa Bali. In Nuansa Bali we can also have a barbeque dinner and enjoyed a beautiful sunset. on holiday this beach always full with the people who want releive stress. Maybe, they came only for one day or maybe more than that.
	Hi F. Carita Beach sounds like a lovely place to visit and enjoy the beautiful scenery. I haven't been to Indonesia. I'd like to travel one day and see new things. I'm sure my children will travel to new places.

Cheers, E.

	9. re: the aussie cozzie
	In my opinion, to be in the beach it is greatand feeling beautiful. But, in the other hand people didn't realise how dangerous it is to be nacked in the face of the sun. Just imagin howmany people in the world has got a problim with skin cancer and even died.
	


You can see from Table 7.5b that a range of different writers would visit the site and leave comments. Some of the writers are evidently English as a second language learners (Subject: (1) "About the puffer fish", (8) "Carita beach is my favourite place"); while others appear to be adult literacy learners (Subject: (6) beach). Others were clearly teachers, engaging with the students in their group, and sometimes with students from other groups. There were responses for some of the messages in Table 7.5b. The message with subject: (6) beach: received two replies, one from a teacher in NSW, and another from one of the developers. 

The amount of non-standard English in these comments raises the issue of how to deal with errors in a public environment. Given that the guestbooks were largely not moderated, we did not take up this challenge; however it would certainly be important in a web-based environment where the aim of communication is accuracy as well as fluency. It could be worthwhile to adapt some of Rinvolucri's grammar games, for example "Correcting homework", where learners are divided into teams, and given a mixture of "wrong sentences and corrected sentences" (Rinvolucri, 1984). 

Table 7.5c shows some selected comments from the Guestbook embedded into The Aussie Cozzie module, Alba. Again, comments are reproduced exactly as they appeared on the site, without any editing. There is so much 'non-standard' English that I will not place "(sic)" after each incidence. 
Table 7.5.c) Comments (verbatim) on the Guestbook, at The Aussie Cozzie, Alba.

	Date and name
	Comment (reproduced verbatim)

	kwang [17 Jul] 
	It is funny and interesting stories.

	Rocky [17 Jul] 
	It was really funny. also,I was surprise that we have same style as 1940's. by the way, why don't we go to the nude beach?

	hayate [17 Jul] 
	Where is a nude beach? Teach me, please!! I want to go there. Let's go to the nude beach!!!! Shall we go, Yosuke!!

	Shin [17 Jul] 
	It was an interesting story! I was surprised that at the first europian people used a machine to enter sea , the bathing machine!!

	piter [17 Jul] 
	... no bad!!!! bye bye

	James Koo [17 Jul]
	Wow...Wonderful!!! This story really interesting and funny. I want to go swimming pool!!^^

	Kang [16 Jul]
	This storys are very interesting to me. In my country, It's summer now. I want to go beach~!

	mamac [15 May]
	I liked your story very much. It's simple to read and shows how people's behaviours and habits are subject to changes.What is so obvious nowadays will be fun tomorrow!

	Jinny [17 Apr]
	how could people swim in the sea wearing their whole clothes long time ago? The law about available swiming time in the beach is funny.

	[19 Mar]
	i think your website is very handy because the beach is what we are studying in class

	Missy Moocow [19 Mar]
	Your story is an inspraration to all of us at the fish tank. It has very nice nude pictures we could look at them all day. I like the word quiz it was very boring. Kind regards Missyu Moocow

	Rob [10 Mar]
	Hi kmchan - there are plenty of nude beaches around the world, just search google for "clothing optional" +beach

	michael [18 Feb]
	Thanks Carrie-Ann, we're happy you find this site very interesting! .. and yes, Alexandra, it can be hard to imagine how different people's clothes were, can't it!  They used to wear "neck-to-knee", and now they wear "next to nothing". (almost nothing)

	Carrie-Ann [27 Jan]
	I found this sight to be verry interesting.

	alexandra [22 Jan]
	It's hard for me to imagine that the swimming siut people wear years ago.

	Lan [14 Nov]
	I really like the story beacause i love the beach

	barb [14 Nov]
	i really liked the story because i love the beach

	kmchan [12 Nov]
	I really want to swim naked, i think it will be much comfortable and conveninence during swim.

	Steph [10 Oct]
	It is fun to go to the beach, but I am glad people are realising that the sun is harmful and that we should be covering up.


Comments posted on The Aussie Cozzie module guestbook at Alba were generally shorter, more focussed on the story than comments posted to the Vicnet (Looksmart) guestbook, which tended to cover a wider range of topics, and be more lengthy. There were also more teachers involved on the Vicnet guestbook, replying to their students, and facilitating discussion amongst the class, or even telling their own stories. 

Perhaps the general nature of the guestbook at Vicnet encouraged this wider conversation. The comment pages at Alba were 'embedded', like the questionnaire surveys, into each module; however this may have had an effect of limiting the scope of conversation, rather than focussing it. 

Clearly if we, the project development team, were to engage more consciously with some way of encouraging conversation between visitors, we would need to consider strategies for dealing with the issue of 'non-standard' English, also known as 'mistakes'. 

7.5d ) Teaching strategies

I approached fifteen teachers, via email, in my attempt to learn more about how teachers use the site with their learners. These teachers were positioned in ACE, TAFE, and University. Five of these teachers very generously sent back details of the sort of teaching strategies that have been employed either by them, or in their institution. Four of these responses focussed specifically on our web site. Table 7.5f presents my paraphrasing and interpretations of the feedback from these colleagues. 

Table 7.5.d) Overview of teaching strategies outlined by colleagues. 

	Respondent "code"
	Summary of approach

	T012
	Our site has not used with students, as their teachers have not used this theme. However this colleague has been involved in recent research into social software, and with colleagues has been exploring new ways to present lessons and engage learners. The suggestion was that teachers would follow a similar approach to this theme, using the collaborative authoring potential of online page-building and wiki software, such as wikispaces.com and protopage.com

	T013
	"Students like it and use it."

At this colleague's institution, there is a link supplied, on an accessible set of links for independent study (within their "WebCT online platform"). 

Students have one hour a week independent study time. 

	T016
	".. set work on my blog for my students to look at your website." 

This teacher set up one blog for the class, and engaged the learners to each set up one blog for themselves also. 

The activity is posted on the teacher's blog, with questions about and links to the resource. Students "are supposed to" post their responses on their individual blogs. 

This teacher has a colleague, whose students were also directed to the same blog-based activity. These blogs are also syndicated around the world, for example via dakita.org/ 

The students "Send me emails with their work if they prefer me to check it before they publish in their blog".

	T017
	This teacher accessed the site for the students, to optimise use of time.

The teacher asked students to explore site and write a report on what they thought about it. Two students in the class "managed to do everything and interestingly they report almost entirely opposing impressions". 

	T018
	Teachers have autonomy in this institution, because they are trusted to select resources "best fitting their groups' needs".  

The "English at the Beach" site is linked via the Australiana section of their Independent Learning Centre (ILC). CALL classes use the site, as an online resource, and an "in-class multimedia resource"; and the site is also suggested for emergency teachers in the CALL classroom, "because the learning units are easy to follow and deliver". 

This colleague is also contemplating using the site in a "pre-departure online package, targeted at students in their home country".  

This colleague expressed the hope that our site would remain online, as its ..

".. interactivity and informative aspects add colour and its learning value reaches a wider audience than the one it was initially intended for".


Although we received only a few responses, their generous details clearly show a diversity of approach between different teachers, from a classroom-based blended approach, to other ideas of using social softwares such as blogs and wikis. The two teachers who described their strategies with particular students, both employed their own additional writing activities; one in the classroom, and the other via online publishing. 

Two of the four who have used the site with students, had done so via links within Independent Learning Facilities, seeing the site as a resource to be drawn on for a range of purposes. 

7.5e ) "Spam roaches" on the bulletin boards

In early 2005, we discovered first-hand, that a bulletin board could be destroyed by external agents. This was feedback of the worst kind. Peddlers of pharmaceuticals and imitation products decided to flood our site with repeated exhortations to purchase, for example, "phentermine". Clearly these people were not interested in our web site, but only in pushing their own agenda. This topic has been covered by prominent 'edu-bloggers' who came up with the term "spam roach" to indicate their very negative feelings toward this anti-social behaviour; negative to the extent of suggesting such agents were sub-human (Norman, 2005), (Levine, 2004). 

As we were experiencing this inundation, from spam-laden "BotNets", intent on marketing-led destruction, we were on the receiving end of "the new Chicago style of web". “We used to call the Internet a sort of Wild West. Now it’s more like Chicago in the 1920s with Al Capone,” says Prolexic President Keith Laslop, in a recent article about the huge networks of machines controlled by spammers (Berinato, 2006). 

This presented a challenge on technical and social fronts, as much of the site project had tended to do. How to prevent comments not relevant to the topic, and how to assure visitors that they would not be affronted with useless and possibly offensive commercial information. This attack on our comment boards at first focussed on the AussieCozzie module, probably because that was the most popular, and contained mentions of nudity. Over time, the spam attack spread to the other boards as well. The short-term response was to remove the comments, but for the longer term, we needed a system with higher levels of security, and possibly a requirement to register. This needed to be balanced against the need to provide easily understandable web experience for language and literacy learners. 

The levels of frustration experienced by the site manager could be worth documenting. There have been studies of the relationship between technology and human emotion. 

7.6 ) Significance and Action

Plenty of the feedback we received turned out to be really useful. Given that we had very limited contact with people using the resource, and that we only used it in limited ways in our own classrooms, every ounce of feedback was appreciated.

It is worth observing how the feedback has helped us improve, and how it could help other similar projects to improve also. 

7.6a ) Feedback we have acted on

One review noted that our navigation systems needed improvement, which became a focus for the 2003 redevelopment project (Schwedes et al., 2003). 

Numerous responses were very useful for correcting factual errors, such as :

 SYMBOL 187 \f "Arial" \s 11 \h 
the proper action to soothe a stingray sting, 

 SYMBOL 187 \f "Arial" \s 11 \h 
the distance from Sydney to Byron Bay, 

 SYMBOL 187 \f "Arial" \s 11 \h 
the classification of dolphin as mammal rather than fish. 

After feedback from colleagues, I made two important improvements to the questionnaires themselves: substituting "excellent" and "below average" for the culturally weighted terms "brilliant" and "terrible", early in the Vicnet stage of gathering data; and altering the forms to show "???" as the default for Likert Scale drop-down option boxes, rather than "excellent", early in the Alba stages. 

7.6b ) Acting on 'other kinds of feedback'

Action from spammers was highly detrimental to our attempts to foster communication between users, and also to our attempts to gather constructive feedback from users. 

Unfortunately, the guest books and bulletin boards, as well as the survey questionnaires, were retired (without our awareness and due to technical troubles on the Vicnet server, and under duress on the Alba server). 

7.6c ) Feedback which remains on our "to do" list

 SYMBOL 187 \f "Arial" \s 11 \h 
One teacher noted that our vocabulary section was not good enough for their classroom. This remains an ongoing concern. 

 SYMBOL 187 \f "Arial" \s 11 \h 
Another teacher noted that while our use of Hot Potatoes authoring software was a good model, our site showed a lack of authentic writing activities. 

 SYMBOL 187 \f "Arial" \s 11 \h 
One student requested that we restore some kind of interactive bulletin board. 

7.6d ) Feedback we chose to ignore

One teacher requested that we remove an "Offensive racist comment", namely the line in "The Aussie Cozzie", "when Europeans first invaded Australia". Our production team disagreed that this was a racist comment, and declined to alter the story. 

7.7 ) Summary and Conclusion

This chapter has focussed on the feedback coming in from visitors to the site. The feedback came via several channels, including personal discussions, formal and informal email messages, web-based survey questionnaires on both versions of the site, and also via bulletin board communication systems. Not all of the feedback data was suitable for formal investigation within this research project, as nearly two-fifths of the responses were excluded, however all of the feedback was certainly appreciated by the development team. 

7.7a ) Module-based questionnaires, at Alba

The largest chunk of data came from the survey questionnaires which were embedded into the modules on the Alba version of the site, at http://beach.prace.vic.edu.au Analysis of this feedback found that it was largely very positive, with 

 SYMBOL 187 \f "Arial" \s 11 \h 
sixty-five percent (65%) judging the Ease of use to be "Easy" or "Just Right", 

 SYMBOL 187 \f "Arial" \s 11 \h 
eighty-nine percent (89%) giving a positive response for Enjoyment, and 

 SYMBOL 187 \f "Arial" \s 11 \h 
eighty percent (80%) positive for Usefulness. 

One module, Safety and Signs, had a very high feedback rate, compared to the  amount of page visits it received. I discovered that a single IP address corresponding to Griffith University was behind this high rate
. In fact, nearly half of our feedback from these module-based questionnaires came from somewhere inside Griffith University. This in turn highlighted one of the issues raised by the work of Haigh and Megarity: that caching is a very important issue when examining web usage data (Haigh and Megarity, 1998). Perhaps this module received many more page visits than the server logs registered, but the visits were recorded in the Griffith University cache, rather than in our logs.  

The learners responding from this location were younger, and more positive than the aggregate population. This led me to wonder about factors such as language level, and learning environment, which we had not asked respondents to identify. It could be that the learners from Griffith were working at a higher language level, and also that they had stronger in-class support during the web-based activity; however that information is not available. 

Age was a crucial factor, as four-fifths (80%) of respondents were thirty-five or under, which is very unlike the ACE sector. There was some connection between age group and response, in that people aged 36-50 were less likely to respond positively, and more likely to find a particular module "Hard" or "Very Hard" to read or navigate. There was also a link between age group and location, in that people visiting from a Griffith University campus were almost entirely under thirty-five years of age. 

7.7b ) Improvements in method

While the strategy of embedding feedback questionnaires into each module appeared to be a successful one, there are certainly some indications that the content and wording of questionnaires could be further improved. In particular, it would be good to receive more information about the respondents: for example their language levels and learning environments. 

It was also clear that while questionnaire surveys can give us a general overview and picture of how people respond to the site, they cannot always tell us exactly what goes wrong for a particular person in an unknown learning environment. We do not have enough connection or relationship, with the learners who come to our site, to really know this. 

Certainly in terms of gathering and categorising incoming data, I cannot recommend strongly enough the need to automate the junction between response and tabulation. It is now technically possible to ensure that feedback responses are stored directly in a database; this would remove the need for many hours of painstaking manual keyboarding and data manipulation. 

7.7c ) Other feedback and our (in)action

Although feedback coming from the Vicnet version of the site represented a very small sample size, the comments accompanying the feedback were nevertheless very useful. This feedback showed considerably different responses from students and teachers; teachers were more likely to be appreciative of the site, while students were more likely to make feature requests. 

Via the Alba questionnaires, listening and vocabulary were the most frequently requested "new activities"; and the topics of Animals (Sea Creatures) and Waves received highest polling. This is useful information for the development team, should we ever receive additional funding to continue building new modules for the resource. 

There are many potential improvements, and much we could add to the site. For this researcher, the most engaging reading in this chapter was contained in samples from the bulletin boards; this is echoed by a comment from a student at the University of California, who said: "bring back the "add your comments" section.  If there is drug advertising, just delete it. Do not take away the activity because of the few unwanted comments."

Perhaps this could be a priority for us, if we can find the resources to achieve it. 

7.7d ) Sustainability 

Some of the suggestions from respondents were incorporated into redesigns and tweaking of the site, however much valuable feedback remains not implemented. This goes to the crux of the issue of sustainability: no matter how much insight is gained, it is difficult to maintain funding and resources for a project like this in any sector, least of all the ACE sector. 

This concludes the data analysis. The next chapter will explore the findings and offer recommendations. 
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Over 65% found the modules either "Just Right" or "Easy".





89% rated their enjoyment as good, very good or excellent





Nearly 80% of respondents found their experience useful or very useful.





75% of all  respondents to the Alba questionnaires were under 35





This is very different from the make-up of our adult community sector ..
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.. respondents aged 36-50 gave very different responses from the entire .. sample








� In fact, not all daemons are evil. A Daemon is technically any kind of automated process, including Robots and Spiders, which could come from Search engines, as easily as from "Spamming Botnets", which are large, worldwide collections of Zombie Computers, controlled remotely by spammers. The difference is that search engine spiders usually identify themselves honestly, and do not email you thousands of unwanted links. 


� These questionnaire survey forms are included in the Appendix. 


� However unfortunately, 'bug on the beach' is a reference to some technical jargon, which in retrospect we have not explained to students exploring the site. A 'bug' in programming culture, is something which does not work; so a more suitable, accessible label for this survey form could be "Any Problems?". 


� To fully guage the measure of this success, we would need to compare time frames. Another factor was a series of incidents where the web-based questionnaire at Vicnet became non-functional, due to factors beyond our control. 


� These comments were extremely valuable for the developers in improving the site, although they are excluded from the formal research. 


� When intending to move their Cursor, from one section to the next, novice web users often hit the Enter key, instead of the Tab key, resulting in the survey or form being sent prematurely. In a Word Processor, the Enter Key indicates 'next line'. I have seen many people do this, and they always look astonished, having no idea what they have done, or why the screen has suddenly gone blank. 


� The Page Turners online story "Snakes Alive" may be found at  � HYPERLINK "http://pageturners.prace.vic.edu.au/snakes-alive" ��http://pageturners.prace.vic.edu.au/snakes-alive�  


� What could the "dangerous grounds" be? Perhaps Federal Cabinet will personally make an example of our "Black Armband View" of Australian history. We prefer this mis-labelled perspective, to the "White Blindfold View". Language-learning can never be politically neutral, according to sociocognitive views of language learning � ADDIN EN.CITE <EndNote><Cite><Author>Meskill</Author><Year>2000</Year><RecNum>151</RecNum><record><rec-number>151</rec-number><ref-type name="Conference Proceedings">10</ref-type><contributors><authors><author>Meskill, C. </author><author>Rangelova, K.</author></authors><secondary-authors><author>R. Rapp</author></secondary-authors></contributors><titles><title>Relocating the ‘cognitive’ in sociocognitive views of second language learning</title><secondary-title>Linguistics on the Way into the New Millennium</secondary-title></titles><volume>34</volume><dates><year>2000</year></dates><pub-location>London</pub-location><publisher>Peter Lang-Verlag Publishing</publisher><urls></urls></record></Cite></EndNote>�Meskill, C.  and Rangelova, K. 2000. Relocating the ‘Cognitive’ in Sociocognitive Views of Second Language Learning. Paper presented at Linguistics on the Way into the New Millennium, London.�. 


� ELICOS is "English Language Intensive Courses for Overseas Students"; with some students on short visits to Australia, and others studying for the IELTS (International English Language Testing System) to gain admission to other courses at University or TAFE.


� IP address is often assigned by an internet service provider (ISP), or occasionally assigned by a University or TAFE college large enough to manage its own addressing. Sometimes a public IP address can signify a single computer, other times it signals an entire network of computers. These public IP addresses (aka Wide Area Network or WAN IP) are visible to a web server, and therefore visible within our web server logs.  Within a local network, for example within an organisation, computers have Local Area Network (LAN) IP addresses, which we are unable to see on our web server data reports. This was also discussed in Chapter Six (6.2e). 


� For example "whereis" or "traceroute" (tools which are available on UNIX and Linux computer systems, or via the web in places such as "dnsstuff.com"). 


� ELICOS is "English Language Intensive Courses for Overseas Students". Some students come for short visits, and they might attend courses which have a large sightseeing component. 


� Given time and funding constraints, perhaps we should have asked "How much do you want these extra activities?"


� � HYPERLINK "http://www.vicnet.net.au/~prace/beach" ��http://www.vicnet.net.au/~prace/beach� 


� � HYPERLINK "http://iteslj.org/links/ESL/Culture/" ��http://iteslj.org/links/ESL/Culture/� 


� � HYPERLINK "http://www.litlearning.com/modules.htm" ��http://www.litlearning.com/modules.htm�  


� � HYPERLINK "http://www.logan.qld.gov.au/LCC/residents/libraries/education/literacy.htm" ��http://www.logan.qld.gov.au/LCC/residents/libraries/education/literacy.htm� 


� � HYPERLINK "http://ourenglishclass.blogspot.com/" ��http://ourenglishclass.blogspot.com/� 


� � HYPERLINK "http://www.learningplace.com.au/weblinks/default2.asp" ��http://www.learningplace.com.au/weblinks/default2.asp� 


� � HYPERLINK "http://www.moreton.tafe.net/library/ESL/level1/reading1.htm" ��http://www.moreton.tafe.net/library/ESL/level1/reading1.htm� 


� � HYPERLINK "http://www.nzliteracyportal.org.nz/search.php?txt_quick_search=beach" ��http://www.nzliteracyportal.org.nz/search.php?txt_quick_search=beach� 


� � HYPERLINK "http://www.nceltr.mq.edu.au/resources/lowLevelLearners.html" ��http://www.nceltr.mq.edu.au/resources/lowLevelLearners.html� 


� http://www.frenchamericancenter.com/news/daves.asp


� � HYPERLINK "http://www.englishwebguide.com/index.php?PID=18" ��http://www.englishwebguide.com/index.php?PID=18�  The English Web Guide is a strangely anonymous set of links, with no identifying features, or even advertising, which you would expect from a site which does not identify itself. 


� � HYPERLINK "http://alphaplus.ca/opnhs/english/SiteList.asp?IndNm=440" ��http://alphaplus.ca/opnhs/english/SiteList.asp?IndNm=440� 


� � HYPERLINK "http://web.grps.k12.mi.us/esl/resources-i.html" ��http://web.grps.k12.mi.us/esl/resources-i.html� 


� � HYPERLINK "http://www.staff.vu.edu.au/fnSAC/sacresources/topsites/beaches.htm" ��http://www.staff.vu.edu.au/fnSAC/sacresources/topsites/beaches.htm� 


� http://www.bangkokpost.net/education/site2002/cvja0102.htm  "I am particularly fond of a website from Victoria, Australia. With a name like "English at the beach" you know it has to be fun - and it is. The site contains short, easy readings which are fun for readers at all levels of proficiency." (Fredrickson '02)


� � HYPERLINK "http://www.tpl.toronto.on.ca/spe_ser_lit_learners_links.jsp" ��http://www.tpl.toronto.on.ca/spe_ser_lit_learners_links.jsp� 


� � HYPERLINK "http://www.vcaa.vic.edu.au/vcal/providers/resources/CurrplanguideLitnum.pdf" ��www.vcaa.vic.edu.au/vcal/providers/resources/CurrplanguideLitnum.pdf� 


� � HYPERLINK "http://designing.flexiblelearning.net.au/assessing/downloads/OASM%20survey%20final-26.8.03%20v3.ppt" ��http://designing.flexiblelearning.net.au/assessing/downloads/OASM%20survey%20final-26.8.03%20v3.ppt� 


� � HYPERLINK "http://www.kokken.go.jp/public/world/mirror/sunsite.anu.edu.au/language-australia/cgea/links.html" ��http://www.kokken.go.jp/public/world/mirror/sunsite.anu.edu.au/language-australia/cgea/links.html� (mirror of original site)


� � HYPERLINK "http://www.vicnet.net.au/zine/2000nov.htm" ��http://www.vicnet.net.au/zine/2000nov.htm� 


� � HYPERLINK "http://www.uni-trier.de/~feb/elearning1/elearning.htm" ��http://www.uni-trier.de/~feb/elearning1/elearning.htm� appears to be an article, in German. 


� � HYPERLINK "http://community.flexiblelearning.net.au/TeachingTrainingLearners/content/article_4078.htm" ��http://community.flexiblelearning.net.au/TeachingTrainingLearners/content/article_4078.htm� 


� � HYPERLINK "http://www.shambles.net/pages/staff/English/" ��http://www.shambles.net/pages/staff/English/� 


� � HYPERLINK "http://members.optushome.com.au/renatachylinski/australiana.htm" ��http://members.optushome.com.au/renatachylinski/australiana.htm� 


� � HYPERLINK "http://www.ac-nancy-metz.fr/enseign/anglais/Henry/mer.htm" ��http://www.ac-nancy-metz.fr/enseign/anglais/Henry/mer.htm� The Academie de Nancy-metz has a very extensive set of links to all manner of sea- or beach-related learning activities. 


� � HYPERLINK "http://www.polyglot.pitt.edu/workshops/techworkshops00/instruct.html" ��http://www.polyglot.pitt.edu/workshops/techworkshops00/instruct.html� 


� .. it was never our intention to split modules in this way, however circumstances can render site maintenance extremely difficult over time. 


� The respondent's public IP Address is automatically included with each response, and this can indicate their geographic location (although the indications may not be completely reliable, and are often a reasonable estimate due to the wide geographic dispersion of some internet service providers (ISP) � ADDIN EN.CITE <EndNote><Cite><Author>Megarity</Author><Year>1998</Year><RecNum>97</RecNum><record><rec-number>97</rec-number><ref-type name="Journal Article">17</ref-type><contributors><authors><author>Haigh, Susan</author><author>Megarity, Janette </author></authors></contributors><titles><title>Measuring Web Site Usage: Log File Analysis</title><secondary-title>Network Notes </secondary-title></titles><periodical><full-title>Network Notes</full-title></periodical><number>57</number><dates><year>1998</year><pub-dates><date>4 August 1998</date></pub-dates></dates><isbn>1201-4338</isbn><urls><related-urls><url>http://www.collectionscanada.ca/9/1/p1-256-e.html </url></related-urls></urls><access-date>April 2003</access-date></record></Cite></EndNote>�Haigh, Susan and Megarity, Janette 1998. Measuring Web Site Usage: Log File Analysis [4 August 1998]. Network Notes http://www.collectionscanada.ca/9/1/p1-256-e.html �). In the case of Griffith University, the IP records would be reliable with regard to the institution. 
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